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CHAPTER I 
INTRODUCTION 
A. Background of  Study 
1.Ideal condition  
 In Junior High School, learning English is to develop the language 
skills. According to  Kepmendikbud no: 096/1967, the aim of teaching 
English in junior high school to university is to develop working knowledge of 
English reflected from effective reading ability, ability to understand spoken 
English, writing ability, and speaking ability. Now it is stated clearly in 
Standart Kompetensi Lulusan for speaking in the year 2008 that the students 
graduated from the junior high school are expected to be able to understand 
some kinds of texts:  narrative, descriptive, procedure, report, and functional 
texts such as advertisements, letters, brochure, etc. In addition, the students are 
also be able to express the meaning in the simple conversation for 
transactional and interpersonal, interactive and non interactive, informal and 
non-formal situation to communicate in the context of daily life.  
Students, who learn English at SMP Negeri 1 Bojonegoro, are required 
to both understand simple written and spoken English. This is stated clearly in 
the curriculum of SMP Negeri 1 Bojonegoro in the year of 2008/2009 that 
“The competency standard of speaking for students to achieve is the capability 
to understand meaning in transactional and interpersonal speaking and sustain 
it in daily life context”.  
2. The real condition  
 The problem existing in SMP Negeri 1 Bojonegoro in learning 
English is speaking skill. Compared with other skills: listening, reading, and 
writing, students’ speaking competence is still lower. It could be seen that (1) 
some students were still low in fluency in speaking skill, (2) there were no 
variations of activities in teaching speaking, (3) there were no variations of 
techniques in teaching speaking, (4) there were no variations in making a 
group of speaking, (5) the students had no motivation in speaking test. The 
role of students in teaching and learning process is only as the object of 
learning. 
3. The indicator problem  
. In competence problems the indicators were: (a) it is difficult for 
students to choose appropriate vocabularies in their speaking; (b) The students 
cannot speak fluently; (c) The students have mispronunciation; (d) It is 
difficult to arrange words to support their speaking; (e) Some students get 
speaking score below Kriteria Ketuntasan Minimal(KKM);  and (f) some 
students have difficulty in making sentences in grammatical form. In addition, 
the problems were also indicated from the  situation in the class as follows: (a) 
some students have low motivation in speaking; (b) some students have low 
involvement in teaching and learning process in speaking; and (c) there is no 
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good interaction among students and teacher. All indicators above make the 
activities of speaking monotonous and boring for the students.   Those 
problems existed because there were some causes which made speaking skill 
still need more attentions. Those are: (1) teaching speaking skill doesn’t have 
enough time for students to practice in class; (2) the role of teacher in class is 
more dominated than the opportunity of students in speaking; (3) the materials 
used by the teacher in speaking class come from course books without 
providing any communicative activities; (4) the technique of teaching 
speaking does not challenge the students to speak up; and (5) technique in 
grouping cannot stimulate the students to interact one another. 
4. The solution 
Since the technique of speaking was not communicative and made a 
little improvement in achievement, this research is focused on the technique of 
teaching and learning of speaking. It is important to give an alternative 
technique to improve students’ competence in speaking. The technique is 
named Communicative group Technique (CGT). CGT is a technique of 
teaching speaking by deviding students into a small group to conduct the 
communicative activities or projects such as games, pictures differences, 
describing pictures, discussion, role play, and question – answer. This 
technique is in line with cooperative learning which has some characteristics 
as follows: positive interdependent, group interaction, individual 
accountability, development of small group social skill, and group processing. 
CGT also requires social interaction and negotiation of meaning among 
heterogeneous group members engaged in tasks in which all group members 
have something to contribute to learn from the other members (Crandall in 
Arnold, 1999: 226). There are two activities in communicative group 
technique: the way in grouping and doing communicative activities in a group. 
4. The reason of choosing CGT  
The reason of choosing CGT is based on the positive offers in teaching 
and learning of speaking. Every student has responsibility in his or her own 
projects, students have a chance to speak up in a group. It is interesting to 
make a group in different ways.  Grouping makes students speak as frequently 
as possible.  It is expected,  by applying the communicative group technique, 
the problems in teaching learning of speaking would be overcome, because 
there are  some good considerations: (1)making groups in various ways is very 
interesting.; (2) giving communicative activities in teaching process would be 
enjoyfull to get experiences through various activities, so they can 
communicate with others in different situations; (3) every student has his/her 
own responsibilities based on the task given by the teacher; and (4) students 
have self-confidence to speak in a group.  
  
B. Problem Statements  
1. Does and to what extents communicative group technique improve 
students’ speaking skill? 
2. How is the class situation when communicative group technique 
implemented in speaking class?  
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C. The Objectives of the Study  
Based on the problem statement, the objectives of this research are:  
1. To identify whether communicative group technique can improve 
students’ speaking skill.  
2. To describe class situation when communicative group technique 
implemented in speaking class.  
D. The Benefits of the Study  
1. For students: 
a. To improve students’ skill in speaking in daily life  
b. To provide real exposure of learning English and practice their    
speaking in meaningful way.  
            c. To motivate students to practice speaking English fluently and actively 
       2.   For teacher (as a researcher)  
a. To enlarge the mindset of teaching speaking in the teaching learning                                    
process.  
b. To give understanding that teaching speaking can be done in a fun 
way 
3.   For other teacher 
       To give the information about teaching technique in speaking class if they    
face the same problems.  
4. For English Education Department 
      To give a reference on the teaching and learning technique in speaking 
5. For other researcher 
     a. To give inspiration to do the similar research. 
     b. To apply further research in the same field. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. The Nature of Speaking 
1. The Concept of Speaking  
Byrne (1997:  8) describes “Oral communication is a two way 
process between a speaker and listener and involves the productive skill of 
speaking and receptive skill of listening”. It can be described as the 
diagram below:  
Spoken language 
   Understanding  Speaking  
Receptive skill       Productive skill 
   Reading   Writing  
Written Language  
 
Figure 1.  A diagram of how all skills of English are interrelated 
according to Byrne  
 
      Chaney (1998: 13) defines that speaking as “the process of 
building and sharing meaning through the use of verbal and non-verbal 
symbol in variety context”. Speaking involves three areas of 
knwoledge. They are mechanics(pronunciation, grammar, and 
vocabulary). It is the ability to use the right words in the right order 
with the correct pronunciation, function(transaction and interaction): 
knowing when clarity of message is essential(transaction/information 
exchange) and when precised understanding is not 
required(interaction/relation building) and also social culture rules and 
norms. 
Mackey in Magiono (2007: 3) defines that speaking is oral 
expression that involves not only the use of right patterns of rhythm and 
intonation but also right order to convey the right meaning. According to 
the definition it means in speaking people must have ability to use the 
words in the right order with the correct pronunciation, to design the 
correct grammar for the utterances, and to choose the diction or choice of 
words. 
Brown (2001: 267-269) emphasizes clearly whole language and 
meaningful context (fluency) rather than details (accuracy) in teaching 
speaking. He also states that it is necessary to teach the details of language 
such as phonology, grammar, pronunciation in appropriate portion 
especially for intermediate and advanced level class.  
From the definitions above, it can be concluded that speaking is 
ability to say something which involved the ability in using the words in 
the correct order, correct pronunciation, right grammatical form, and 
meaningful context (fluency) and choosing the choice of 
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words(vocabulary) in  the process of interpreting and negotiating meaning 
in conveying messages to establish and maintain social relationship.  
2. Teaching Speaking  
             Ur (1996: 120) states that:  
“Of all the four skills (listening, speaking, reading and writing), 
speaking seems intuitively the most important : people who know a 
language are referred to as “speakers” of that language, as if 
speaking included all other kinds of knowing, and many if not most 
of foreign language learners are primarily interested in learning to 
speak”.  
 
Mackey in Magiono (2007: 3) states that teaching speaking 
involves three areas of knowledge:  
a. Mechanics (pronunciation, grammar and vocabulary). It’s the ability to 
use the right words in the right order with the correct pronunciation.  
b. Function (transaction and interaction): knowing when clarity of 
message is essential (transaction/information exchange) and when 
précised understanding is not required (interaction/relation building).  
c. Social and cultural rules and norms. It consists of the knowledge of 
turn taking, rate of speech; length of pauses between speakers, 
relative’s roles of participants, understanding how to take into account 
who is speaking to whom, in what circumstances, about what and for 
what reason (Www.nelre.org).  
3. Goals and Techniques of Teaching Speaking  
Byrne (1997:  9) states that the main goal in teaching the 
productive skill of speaking should be oral fluency, the ability to express 
oneself intelligibly, reasonably, accurately, and without hesitation.  
Ur (1996: 124-128) states there are some techniques and activities 
in speaking in the classroom.  
a. Discussion  
1) Describing pictures  
                  2)  Pictures differences . 
                  3)  Things in common .  
4)  Solving problems  
b. Role plays 
1) Dialogues  
2) Plays  
3) Simulation  
4) Role play  
           Harmer (1991: 50) suggests three stages in teching speaking, namely 
intrducing new language, practice, and communicative activities. 
a). Introducing new language 
b). Practice 
c). Communicative activities   
3. Developing Speaking Activities. 
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Types of classroom speaking performance to develop speaking 
activities in the class stated by Brown (2001:  271) are as follows: 
a. Imitative  
b. Intensive 
c. Responsive  
d. Transactional  
e. Interpersonal .  
f. Extensive  
          Ur (1996: 121-122) suggests the teacher should use activities as follows:  
a. Use group work  
b. Base the activity on easy language  
c. Make a careful choice and of topic and task to stimulate interest  
d. Give some instructions or trainings in discussion skills  
e. Keep students speaking the target language  
 
 
5.    Strategies  for Developing Speaking Skill 
Oxford (2001: 166) defines learning strategies as follows: 
“Learning strategies are effort used by studets to aid the 
acquisition, storage, retrievel and use of information, specific 
action taken by students to make learning easier, faster, and more 
enjoyable, more self-directed, more effective and more transferable 
to new situation”. 
Speaking strategies can also help students learn to speak so that 
students can use speaking to learn (www.nelre.org). Speaking 
strategies include things as follows: 
     a. Using minimal responses 
           b. Recognising Script    
  c. Using Language to Talk about Language 
             From the explanation above, it can be said that speaking 
strategies are needed by teachers to help the students at any level of 
proficency in performing their speaking class. They are very 
important to empower the students’ motivationn as well as to build 
their confidence to speak English. 
 
6. Characteristic of Successful Speaking Activity  
Ur (1996: 120) states that there are four characteristics of 
successful speaking activities as follows:  
.       a. The students talk a lot  
        b .Every students has an even chance to talk  
        c. The motivation is high 
       d. The language is within students’ proficiency level  
7. Testing Speaking  
           Oller (1979:  1) defines language test as a device that tries to asses 
how many students have learned a foreign-language course, or some parts 
of course. In this definition Oller refers to the measurement of how far 
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students master the learning materials and reachbthe objectives of 
language course. 
According to Ur (1996: 34), there are nine reasons for conducting a 
test. A test can be used as a means to:  
a. give the teacher information about where the students are at the 
moment, to help to decide what to teach next;  
b. give the students information about what they know, so that they also 
have an awareness of what they need to learn or review;  
c. assess for some purpose external to current teaching (a final grade for 
the course, selection);  
d. motivate students to learn or review specific materials;  
e. get a noisy class to keep quite and concentrate; 
f. provide a clear indication that class has reached a “station” in learning, 
such as the end of a unit, thus contributing a sense of structure in the 
course as a whole;  
g. get students to make an effort (in doing the test itself), which is likely 
to lead to better result and feeling of satisfaction;  
h. give students task which themselves may actually provide useful 
review or practice, as well as testing;  
i. provide students with a sense of achievement and progress in their 
learning.  
 
Ur (1996:39-41) suggests that the techniques of speaking test to 
test oral proficiency are as follows: 
a. Questions and answers  
b. Monologue  
c. Making dialogues 
d. Role plays  
e. Debate  
There are many techniques to conduct oral or spoken test. The 
most commonly used spoken test types are suggested by Thomburry 
(2005: 124-125) as follows:  
a. Interviews  
b. Live monologues  
c. Recorded monologues  
d. Role plays  
e. Collaborative tasks and discussions  
f. Collaborative tasks and discussions  
Underhill (1987: 66) proposes another type of speaking test 
using picture.  
              Thornberry (2005: 127) proposes two main ways of scoring in 
spoken test, holistic scoring and analytic scoring.  
In line with the description above, Madsen (1983: 167) states 
that holistic scoring is used to evaluate a wide variety of criteria 
simultaneously such as appropriateness, fluency, grammar, vocabulary, 
and pronunciation. He states that the holistic scoring concentrates on 
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communication while not overlooking the components of speech. In 
this type of scoring, the rating scale can be adapted for the use of 
teachers, and teachers can prepare their own scale (Madsen, 1983: 169-
170). The scale is applied to achieve the consistency in scoring. For 
detail definition of its scale interval can be seen in the table of scoring 
rubric as follows: 
Table 2.1. The Scoring Rubric of Speaking 
Fluency 
Score Indicator 
21-25 Fluent communication 
16-20 Good communication 
11-15 Satisfactory 
6-10 Communication hesitant 
0-5 Communication minimal 
 
Vocabulary 
Score Indicator 
21-25 Wholly appropriate 
16-20 Few limitation 
11-15 Sometimes limited 
6-10 Limitation affected the task 
0-5 In adequate for the task 
 
 
Grammar 
Score Indicator 
21-25 Clear and appropriate use of grammar  
16-20 Few inaccurate grammar  
11-15 Inaccuracy of grammar do not seriously 
impede understanding  
6-10 Inaccuracy of grammar do not impede 
understanding  
0-5 Inaccuracy of grammar makes 
understanding almost impossible  
 
Pronunciation 
Score Indicator 
21-25 Clear pronunciation  
16-20 Few inaccurate pronunciation  
11-15 Inaccuracy of pronunciation do not 
seriously impede understanding  
6-10 Inaccuracy of pronunciation do not impede 
understanding  
0-5 Inaccuracy of pronunciation makes 
understanding almost impossible  
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            Hughes (2003: 131) designs a scale to score speaking test. In the 
scale, the students are tested on pronunciation, grammar, vocabulary, 
and fluency. Below is the speaking test scale stated by Hughes.  
 
Table 2.2. Criteria of Vocabulary Proficiency  
  
No Proficiency Description Scale of Score  
1 
 
 
2 
 
 
3 
 
 
 
4 
 
 
 
 
5 
 
 
 
6 
Vocabulary inadequate for even the simplest 
conversation  
 
Constant limited to basic personal and survival areas 
(time, food, transportation, family, etc)  
 
Choice of words sometimes inaccurate, limitations 
of vocabulary, prevent discussion of some common 
professional and social topic 
 
Professional vocabulary adequate to discuss special 
interests ; general vocabulary permits discussion of 
any non technical subject with some 
circumlocutions.  
 
Professional vocabulary broad and precise ; general 
vocabulary adequate to cope complex practical 
problems and varied social situation. 
 
Vocabulary apparently as accurate and extensive as 
that of an educated native speaker.  
 
1,0-4,5 
 
 
4,6-5,5 
 
 
5,6-6,5 
 
 
 
6,6-7,5 
 
 
 
 
7,6-8,5 
 
 
 
8,6-10,0 
 
 
 
Table 2.3. Criteria of Fluency Proficiency  
 
No Proficiency Description Scale of Score  
1 
 
 
2 
 
 
3 
 
 
4 
 
 
5 
 
 
6 
Speech is too halting and fragmentary that conversation is 
virtually impossible  
 
Speech is very slow and uneven except for short or 
routine sentences  
 
Speech is frequently hesitant and jerky, sentences may be 
left uncompleted  
 
Speech is occasionally hesitant, with some unevenness 
caused by rephrasing and grouping for words.  
 
Speech is effortless and smooth, but perceptively non 
native in speed and evenness.  
 
Speech on all professional and general topics as effortless 
and smooth as a native speakers’  
1,0-4,5 
 
 
4,6-5,5 
 
 
5,6-6,5 
 
 
6,6-7,5 
 
 
7,6-8,5 
 
 
8,6-10,0 
 14 
 
 
 
Table 2.4. Criteria of Pronunciation Proficiency  
 
No Proficiency Description Scale of Score  
1 
 
2 
 
 
3 
 
 
 
4 
 
 
 
5 
 
 
6 
Pronunciation frequently unintelligible  
 
Frequent gross errors and very heavy accent make. 
Understanding difficult, require frequent repetition.  
 
“Foreign accent” requires concentrated listening, and 
mispronunciation lead to occasional misunderstanding. 
Apparent errors in grammar and vocabulary  
 
Market “Foreign accent” and occasional 
mispronunciation which do not interfere with 
misunderstanding  
 
No conspicuous mispronunciations, but would not be 
taken for a native speaker  
 
Native pronunciation, with no trace of “Foreign accent” 
1,0-4,5 
 
4,6-5,5 
 
 
5,6-6,5 
 
 
 
6,6-7,5 
 
 
 
7,6-8,5 
 
 
8,6-10,0 
 
 
 
 
Table 2.5. Criteria of Grammar Proficiency  
 
No Proficiency Description Scale of Score  
1 
 
2 
 
 
3 
 
 
4 
 
 
5 
 
6 
Grammar almost entirely inaccurate in stock phrases  
 
Constant errors showing control of very few major 
patterns and frequently preventing communication.  
 
Frequent errors showing some major pattern uncontrolled 
and causing occasional irritation and misunderstanding  
 
Occasional errors showing imperfect control of some 
pattern but no weakness that causes misunderstanding  
 
Few errors, with no pattern of failure  
 
No more than errors during the interview  
1,0-4,5 
 
4,6-5,5 
 
 
5,6-6,5 
 
 
6,6-7,5 
 
 
7,6-8,5 
 
8,6-10,0 
 
 
The scale of speaking test score adapted from Course Book”Look Ahead I 
can be seen in Table 2.6. as follows: 
Table 2.6. The Scale of The Speaking Test Score 
Speaking Very Poor Poor Quite Good Good Very Good Score 
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aspects 1-3 4-5 6-7 8-9 10 
Pronunciation  No Correct 
pronunciation 
Makes a lot of 
mistakes in 
pronunciation  
Makes 
several 
mistakes in 
conversation 
Makes a 
few 
mistakes in 
conversati
on 
No mistakes 
in 
conversation 
 
Grammar No Correct 
grammar  
Makes a lot of 
mistakes in 
grammar  
Makes 
several 
mistakes in 
grammar  
Makes a 
few 
mistakes in 
grammar  
No mistakes 
in grammar  
 
Word Order No correct 
order 
Poor order Quite good 
order 
Good order Very good 
order 
 
Fluency  No speaking 
produces 
correctly  
Doesn’t speak 
fluently, 
thinks too long  
Speaks 
rather 
fluently, 
somewhat 
jumpy 
speaks  
Quite 
fluently, 
sometimes 
stops a 
moment  
Speaks very 
fluently  
 
Vocabulary  Knows no 
vocabularies 
needed 
Knows few 
vocabularies 
needed 
Knows 
several 
vocabularies 
needed  
Knows 
many 
vocabulari
es needed  
Knows all 
vocabularies 
needed  
 
Total Score  
  
B. The Nature of Communicative Group Technique 
1. The concept of communicative group technique  
         Communicative group technique is a technique of teaching 
speaking by designing students into various groups to conduct the 
communicative activities or projects. The communicative activities are 
games, picture differences, describing pictures, discussion, role play, 
debate, and question answer.  
        This technique includes: (a) how to design a group; (b) 
cooperative learning; and (c) communicative activities. 
There are so many activities given by the teacher in grouping the 
students such as: question – answer, matching the words, describing 
picture, and guessing. After finding the members of the group, the teacher 
will give them communicative activities which will be done as a group 
work.  
By doing activities in a group work, there are some advantages as 
follows: (1) generating interactive language; (2) offering  an embracing 
affective climate; (3) promoting  learner responsibility and autonomy; and 
(4) stepping  toward individualizing instruction. However, some teachers 
are afraid of group work. They feel they will lose control or students will 
just use their native language, and so they are ashamed..  
. Some causes which teacher is afraid of holidaying group work 
are: (1) the teacher is no longer in control of the class; (2) students will use 
their native language;  (3) students’ errors will be reinforced in small 
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group; (4) teachers cannot monitor all groups at once; and (5) some 
learners prefer to work alone(Brown, 2001: 181).  
If a teacher has selected an appropriate communicative type of 
activity, the planning phase should include the following seven rules for 
implementing a group technique: (1) introduce the technique; (2) justify 
the use of small groups for the technique; (3) model the technique; (4) give 
explicit detailed instruction; (5) divide the class into group; (6) check for 
clarification; and (7) set the seats in motion.  
b. Cooperative learning  
           Communicative group technique is in line with cooperative 
learning. The reason is all the activities must be done in a group, as group 
work. Group work assumes an alternative way of learning: by expressing 
and exploring ideas and experiences in a cooperative atmosphere. The 
most common type of group work which involves such mutual support and 
culture of shared commitment is what it called cooperative learning. 
Cooperative learning requires social interaction and negotiation of 
meaning among heterogeneous group members engaged in tasks in which 
all group members have  something to contribute to learn from other 
members (Crandall in Arnold, 1999: 226).  
                  Crandall (in Arnold, 1999: 227) mentions five characteristic 
of cooperative learning activity. Those are: positive interdependent, group 
interaction, individual accountability, development of small group social 
skill, and group processing.  
                    In line with the characteristic of cooperative learning 
Smith (in Eko Suhartono, 2007) states that there are eight behaviours 
associated with effective teamwork:  
1) Collective decision making  
2) Collaboration /  
3) Balance of participation:.  
4) Open communication:  
5) Team spirit:.  
c. Communicative Activities  
 Harmer (1991: 45) states that the nature of communication 
continuum is non-communicative activities and communicative activities. 
The points are stated like the figure below: 
  
 
 
 
 
 
- No communicative 
desire  
- No communicative 
purpose  
- Form not content  
- One language item 
- Teacher intervention  
- Material control  
NON – COMMUNICATIVE 
ACTIVITIES 
- A desire to 
communicate  
- A communicative 
purpose  
- Content not form 
- Variety of language  
- No teacher intervention  
- No material control  
COMMUNICATIVE  
ACTIVITIES  
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Figure 2.2. A Diagram of Non-Communicative and Communicative 
Activities according to Hammer  
 
According to Harmer (1991: 45), communicative activities are 
those which exhibit the characteristic end of continuum. Students are 
involved in activities that give them both the desire to communicate 
and a purpose which involves them in a varied use of language. Such 
activities are vital in language class room since the students can do 
their best to use the language as individuals.  
In this case, communicative activities which will be held in 
speaking class are: 
1) Game  
2) Picture differences 
3) Describing pictures 
4) Discussion 
5) Role-play 
6) Question-answer 
2. Teacher’s Role in Communicative Group Technique  
Teachers can play many roles in the communicative group, 
technique as parents are called upon to be many things to their children.  
Brown (2001: 167-168) states there is a spectrum of possibilities of teacher 
roles which are more conducive to creating on interactive classroom.  
a.The teacher as controller  
b. The teacher as director  
          c.The teacher as manager  
          d.The teacher as facilitator  
          e.The teacher as resource  
C. Teaching Speaking using Communicative Group Technique  
       The procedure of CGT can be shown as follows:  
        a.The teacher asks the students to find members of group(pairs or group) by 
asking questions based on the words, phrases, sentences or pictures in 
small paper given by the teacher. This is one of the examples: 
X :  I have a stomach in my paper. In your paper  do you have a word 
ache? 
Y :  No. Sorry 
X :  ( Asking to other friends) 
  Do you have ‘ache’? 
Y :  Yes. 
X :  OK. Thanks. You are a member of my group. 
 
b.After finding the member of a group, the students discuss a       
communicative activity which consist of the number of members in a 
group. 
c. Every student in each group has responsibility to do the task. 
d.The students will discuss to join the task into the correct one. 
e.The group present the result of the discussion.  
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D. Related Research 
  The research which will be done in SMP N 1 Bojonegoro is 
related to the previous researches done by Siti Zulaihah from MAN 2 Madiun 
and Imron Rosyidi from SMA N 3 Madiun. Both  the researches  were 
conducted in improving students speaking skill through communicative games 
and debate 
 
 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
A.Research Design  
Communicative Group Technique was chosen by researchers as an 
instructional technique in Classroom Action Research. Kemmis states that 
Classroom  Action  Research is a concept of doing X to improve Y. It was 
held because there was one or more problems found in something or because 
the belief that the condition of something was not good and it needed 
improvement (Ngadiso in Siti Zulaihah, 2007:  3). In this case ,CGT is the X 
variable while speaking skill is the Y variable. The researche applied CGT  to 
improve students’ speaking skill. This research was done in four steps: 
planning, acting, observing and reflecting.  
B.  Setting  
1. Research Location 
The research was conducted in SMP Negeri 1 Bojonegoro which is 
located in the center of the town on Jalan M.H. Thamrin No 98.  
2. Time of Research  
The research was conducted from March to June 2009. It can be seen 
in Table 3.1 Below is the plan in doing research: 
                  Table 3.1 The Plan of Research 
No Activates March  April May June July 
1 Observation                     
2 Writing the proposal X x                   
3 Revising the proposal   X X X                
4 Seminar on the proposal      X x              
5 Conducting the research         x x x X x X        
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6 Collecting the data               x x      
7 Analyzing the data                 x x    
8 Reporting                   x x X 
                      
 
C.  The Subject of the Research  
The subject of the research of the Eighth year students of Rintisan 
Sekolah Bertaraf Internasional (R-SBI) of SMP Negeri 1 Bojonegoro 
D.  Procedure of the Research 
      This research was held using the procedures in order to get the data 
objectively.  
1. Planning  
a. Pre-test   
b. Post-test  
c. Collaborative English teacher  
d. Media and equipment  
2. Acting  
In acting, the researcher carried out the lesson plan and conducted 
the teaching activities step by step. The instructional activities conducted 
as the following  steps below: 
a. Opening the class 
b. Conducting Communicative Group: 
1) Warming up 
2) Main activity 
c. Closing the class.  
d. Test 
3. Observing  
The observation aimed at knowing:  how did students response 
toward communicative group technique? How was students’ interaction 
among others? What problems arise during the implementation of the 
communicative group technique? The researcher was helped by the 
collaborative teacher to observe  students’ activities and the situation of 
the class during the speaking class. 
4. Reflecting  
Reflection in this research refered to the activity conducted by 
researcher in analyzing what would  happen during the implementation of 
Communicative Group Technique. By reflecting, the reseacher knew the 
srengths and the weeknesses of Communicative Group Technique. The 
result of reflecting gave advantages in deciding what to do in the next 
cycle. 
5. Revising the plan 
Having conducted the reflection, the researcher made a revision of 
the plan. The revision is for improving the condition that had not been 
successfully in the previous cycle. By revising the plan, it was hoped that 
the rest of the problems could be solved in the following cycle. 
E.  Techniques of Collecting Data  
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The technique of collecting data in this reseach can be seen in Table 
3.2. The data was collected by using some techniques as follows : 
          Table 3.2. Technique of Collecting Data 
Kinds of data Participants Techniques Data Analysis 
Quantitative Students Test Test Score 
Scoring Rubric 
Scale 
Qualitative Researcher 
Collaborator 
Observation 
Written reports 
-Field note 
-Teacher’s diary 
-Jurnal harian 
Descriptive 
Elaboration 
Qualitative Students Questionnaire 
Questionnaire 
Filled sheet 
Scoring 
percentage 
criteria 
Qualitative 
Researcher 
Teachers 
Students 
Interview 
Recorded from 
interview 
Descriptive 
Elaboration 
  
 Table 3.3.The Scales of the Speaking Test Scores  
 
Speaking 
aspects 
Very Poor 
1-3 
Poor 
4-5 
Quite Good 
6-7 
Good 
8-9 
Very Good 
10 
Score 
Pronunciation  No Correct 
pronunciation 
Makes a lot of 
mistakes in 
pronunciation  
Makes 
several 
mistakes in 
conversation 
Makes a 
few 
mistakes in 
conversati
on 
No mistakes 
in 
conversation 
 
Grammar No Correct 
grammar  
Makes a lot of 
mistakes in 
grammar  
Makes 
several 
mistakes in 
grammar  
Makes a 
few 
mistakes in 
grammar  
No mistakes 
in grammar  
 
Word Order No correct 
order 
Poor order Quite good 
order 
Good order Very good 
order 
 
Fluency  No speaking 
produces 
correctly  
Doesn’t speak 
fluently, 
thinks too long  
Speaks 
rather 
fluently, 
somewhat 
jumpy 
speaks  
Quite 
fluently, 
sometimes 
stops a 
moment  
Speaks very 
fluently  
 
Vocabulary  Knows no 
vocabularies 
needed 
Knows few 
vocabularies 
needed 
Knows 
several 
vocabularies 
needed  
Knows 
many 
vocabulari
es needed  
Knows all 
vocabularies 
needed  
 
Total Score  
  
F.  Techniques of Analyzing Data  
 The research analyzed  the data collected by using the procedure as 
follows: 
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The qualitative data was analyzed using Constant Comparative 
Method as suggested by Strauss and Glasser in Lincoln and Guba (1985: 
339). The process includes the following steps: 
1. Comparing incidents applicable to teach category  
      2. Integrating categories and their properties  
3 .Delining the theory 
4.Writing the theory.      
2. Quantitative Data  
Mean  
The data from speaking test was individual data Ngadiso (2007: 5) 
explains about how to find the mean of the data. The formula is:  
n
X
X å=  
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CHAPTER IV 
RESULT OF THE STUDY 
 There are two sections in this chapter:  section A and section B. Section A 
relates to the introduction which includes the condition before the research, the 
implementation of the research, and the final reflection. In section B, it relates to 
the findings and discussion. The summary of the research can be seen in table 4.1.  
                                  Table 4.1 Process of the Research 
Pre-research : Gaining base-line data  
· Observing teaching and learning process  
· Collecting the result of daily tests on speaking 
· Interviewing students  
· Conducting pre-test 
 
 
 
II. Research Implementation  
Cycle Task Activity 
 One: Communicative Activity  
  M1: In public service (health) 
  M2: In a park          
  M3: Rearrange pictures 
  M4: Post-test 
 
1.What happened to us?  
2. At the street/a restaurant  
3.What a poor boy! 
 
1. Finding the members of group           
.   using a game 
2. Doing a picture difference 
3. Rearranging the pictures.   
Two:Communicative Activity  
  M1:Exploring vocabulary  
and grammar 
  M2: In a travel agent 
  M3: In a pet-shop 
  M4: Post-test 
 
1.Famous person and    
characteristic, present 
tense 
2.What can I do for you? 
3.I like my pet 
 
1. Finding the members of 
group using game 
2. Doing exercises  
3. Performing dialogue on the 
pictures of event.  
4. Making a dialogue  
5. Performing dialogue 
 
A. Introduction  
1. The Condition before the Research 
The result of pre-research activity is provided in Table 4.2.  
Table 4.2 Situation of Pre-Research 
Issues  Indicators  
1. Students’ ability in speaking  1. Difficulty to express ideas using 
appropriate expressions.  
2. Speaking not fluently  
3. Mispronouncing words 
4. Low achievement in speaking(under KKM) 
5. Difficulty in using appropriate vocabulary 
and grammatical form. 
6. Difficulty in arranging the words   
2. Classroom situations  1. Low motivation  
2. Low involvement  
3. No good interaction among students and 
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teacher.  
4. Teacher domination  
5. Not innovative in using technique 
6.  No challenging materials 
7. Limited speaking practice 
 
 Table 4.3 Feature of Students’ Speech  
Number of 
student Percentage Level Speaking features 
4 17% Above 
Average 
The speech was fluent  
Having appropriate expressions 
Having sufficient vocabulary  
Having good pronunciation  
Having self- confidence  
Not using mother tongue  
Using right grammatical form  
10 41.5% Average  The speech was fluent  
Having appropriate expressions  
Having enough vocabulary 
Making some mistakes in 
pronunciation  
Making some mistakes in grammar  
Doubtful   
10 41.5% Under 
Average  
The speech was not fluent  
No having appropriate expressions  
Having limited vocabulary  
Making many mistakes in grammar 
Doubtful in speaking  
 
a. Classroom Situation  
The result of the observation showed that the classroom situation was not alive, 
the speaking class was usually boring, because the students didn’t speak 
naturally but they only spoke based on the dialogue they designed. Both in pairs 
and in group speaking class were dominated by some students. The others just 
kept silent. When the teacher gave them the chance to answer the questions, to 
give suggestion or comment, they tried to ovoid the turn by pointing to other 
members in then group. The situation of the class was sometimes dominated by 
the teacher. The teacher gave the students the translation of expressions, 
explaining many vocabularies and the key words of expressions. As the result, 
the time for speaking practice was limited.  
It was time consuming to ask the students to write or design the dialogue in 
written activities. The students usually made the draft in Bahasa Indonesia and 
then they translated it in English. This caused the speaking was not natural and 
their expressions were Indonesian oriented. The technique of speaking activity 
was almost the same in every period without any innovativies. The situation 
above showed that the teacher had  no innovative techniques in speaking. The 
teacher merely asked the students to design the dialogue and to memorize it. The 
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teacher applied an activity which did not explore the students’ potential in 
speaking naturally. 
b. Students’ Perception about Speaking  
. The result of the questionnire can be seen in Table 4.4.  
 Table 4.4 Result of Questionnire  
No Questions 
Students response 
Yes No 
1 
 
2 
 
3 
4 
5 
Is speaking an exciting activity in 
class  
Are there friends who dominated in 
speaking 
Are you able to speak  
Is speaking difficult  
You involved in speaking  
64% 
 
80% 
 
68% 
75% 
40% 
36% 
 
20% 
 
32% 
25% 
60% 
                                   Table 4.5 Causes of Speaking Difficulty  
Causes of speaking difficulty 
Percentage 
Yes  No 
 
1. Psychological barriers : shyness, the fear of 
making mistake, the fear of being humiliated by 
friends and teacher, low self confidence.  
2. Fluency  
3. Grammar 
4. Choice of word  
5. Pronunciation  
 
63% 
 
 
33% 
25% 
25% 
20% 
 
 
37% 
 
 
67% 
75% 
75% 
80% 
 
  
To solve the problems the researcher proposed a solution by implementing  
Communicative Group Technique (CGT)  in teaching speaking. After 
implementing CGT  the reseacher had targets as follows:  
1. The students are able to speak fluently without some fillers. 
2. The students are able to pronunce the words correctly. 
3. The students are able to use appropriate vocabulary and 
grammatical form in their sentences. 
4. The students get good achievement in speaking in the score of 8. It 
can be showed in the result of their tests. 
5. The students are involved and have high participation during the 
speaking class. 
6. There is good interaction among students and teacher. 
7. The students have high self-confidence in speaking. 
8. The students are not afraid of making mistake in speaking. 
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2.  Research Implementation   
                         Table 4.6 Overall Implementation of the Research 
Problem 
Solution 
Students  
No of cycle  
Students had low speaking activity  
Teaching speaking through CGT  
Eighth grade  
2 
Cycle 1 Communicative activty  
         Planning 
 
 
Vocabulary building and language focus in every 
meeting.Grouping Role-playing Picture difference. 
Rearranging pictures. 
 Action 
 
 
 
 
 
-     Exploring vocabulary and grammar    
-     Making a group   
- Discussing in a group 
- Talking picture difference  
- Role – playing  
- Post-test 
Observation 
 
 
 
SS: Active, brave to speak, fluency is achived, accuracy is 
less achived, shy  
  T: Grammar discussion and monitoring, speak too fast.  
CS: Alive, enjoyable, fun, crowded  
        Reflection 
 
 
(+) Raise SS ability and participation, student’s involvement; 
various activities; success in group.  
(-)  Lack of monitoring, grammar, grouping, sentence 
arrangement, and vocabulary building.  
Cycle 2                            Communicative activity 
       Planning 
 
 
       
  -   Giving vocabulary and grammar building, and sentence  
arrangement 
  -   Giving exercise in vocabulary and grammar 
  -   Giving pictures to be discussed  
  -   Making group 
  -   discussing in group and presenting dialogue(role-playing)  
      Action 
 
 
 
 
  -   Exploring vocabulary and grammar modelling 
  -   Making a group   
  -   Discussing a picture of event 
  -   Presenting a dialogue(role-playing)  
  -   Post-test  
      Observation 
 
 
 
 
 
 
 
SS: Very active, braver, fluency increased, accuracy, 
increased, not shy,fewer mistakes in vocabulary and 
grammar as well as sentence arrangement.  
  T: Spoke in normal speed, modeling in sufficient speaking 
form, grammar and vocabulary discussion   
CS:  More alive, more fun and enjoyfull, group work was 
more effective to increase the chance to practice 
speaking, grouping is effective.  
       Reflection 
 
 
 
 
 
(+)  Improving speaking ability, effective grouping, effective 
group work, good involvement, high self -confidence. 
  
(-)   Need more challenge activity for high and low level of 
English ability at the same time 
        Students could not combine fluency and accuracy  
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      Final Reflection Speaking ability raised, fluency and accuracy of speech was 
achieved, mother tongue use was decreased. 
 CS:  Alive, SS participation was increased, bigger chances 
for speaking, high students’ involvement, T. More 
innovative.  
   T:   Explored students’ potentials  
 
     a. Cycle 1  
The overall description of cycle 1 can be seen in the table 4.7  
Table 4.7 Result of Cycle 1 
Pl
an
ni
ng
 Topic : Role – play (in a public services)  
- Giving vocabulary building and grammar.  
- Grouping 
- Role-playing 
- Picture difference 
- Rearranging pictures 
A
ct
io
n 
First – Third meeting 
-     Exploring vocabulary, noun-phrase,and grammar 
-     Doing the tasks on vocabulary and grammar 
-      Making a group using games : finding a member of group by matching     
words into noun phrase  
- Giving  pictures of public services  
- Discussing the pictures 
- Making sentences based on the picture 
- Designing dialogue 
- Doing picture difference  
- Rearranging pictures 
- Role-playing  
Fourth meeting  
- Having a test of dialogue in certain places  
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O
bs
er
va
tio
n 
Students:  
- Some SS could find the group easily, some could not 
- Active in communication  
- Alive in discussion  
- Brave to speak in group  
- Still made mistakes in grammar  
- Still mispronounced  
- Fluency is achieved  
- Shy  
Teacher:  
- Gave too much task in vocabulary and grammar  
- Did not give model  
- Lack of monitoring in group work  
- Spoke too fast  
Class situation: 
- Alive, crowded in finding members of group  
- Alive, crowded in conducting the group work  
- Enjoyable for various types of activities  
- Fun, but crowded 
 
 
R
ef
le
ct
io
n 
Strength  
- Using CGT could increase students’ activeness and participation 
/involvement in speaking  
- There was an improvement of students’ speaking ability.  
- CGT could accommodate various types of activities which are motivating 
the students to speak.  
- Group work in CGT is beneficial for eliminating psychological barriers in 
speaking such as the fear of making mistakes, lack of self confidence and 
shyness.  
Weakness  
- Less control of the teacher in group work  
- Lack of discussion about grammar  
- Lack of activity in vocabulary  
- Lack of modeling from teacher  
 
b.   Cycle 2  
          The overall description of Cycle 2 can be seen in Table 4.8  
Table 4.8 Result of Cycle 2 
PL
A
N
N
IN
G
  a. Giving vocabulary, grammar, and sentence 
arrangement. 
b. Giving exercise in vocabulary and grammar. 
c. Giving pictures. 
d. Making group. 
e. Discussing in group. 
f. Role-playing 
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A
C
T
IN
G
 M1  
 
M2  
 
M3 
 
M4  
- Exploring vocabulary, grammar modeling. 
  
- Doing the main task and performance (travel 
agent)  
- Doing the main task and  performance (in pet 
shop) 
- Post -test : having speaking test.  
O
B
SE
R
V
IN
G
 
Students  - More active in doing activities  
- Could perform role- play with fewer mistakes in 
vocabularies, grammar,pronunciation, and 
sentence arrangement 
Teacher  - Spoke more slowly  
- Gave sufficient model in spoken form; sufficient 
vocabulary building and grammatical practice.  
Classroom 
situation  
- More alive, fun and enjoyable for students  
- Group work was more effective to increase the 
chance to practice speaking  
R
E
FL
E
C
T
IN
G
 
Strength  - There were improvements ins students’ speaking 
achievement in grammar and sentence 
arrangement.  
- The class management was improved. Teacher 
could control the language use of the students.  
Weaknesses  - It was not easy to find the activities which 
covered the need of both students which high 
and low level of English ability at the same time. 
Some smart students thought that some activities 
were to easy.  
- Some students could not combine fluency and 
accuracy at the same time. Students’ fluency was 
improved significantly when the researcher 
ignored the accuracy.  
R
E
V
IS
IN
G
  - The next action should select the activity which 
could fulfill the need of both students whose  
abilities were different.  
- The next action should select the activity which 
could combine both accuracy and fluency.  
 
B. Finding and Discussion  
1. Finding  
Table 4.9 Summary of the Research Findings 
Research findings Before action research        After action research 
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Research findings Before action research        After action research 
1. Improvement in students’ 
speaking skill 
a. Achievement  
 
 
b. Vocabulary  
 
 
 
c. Grammar 
 
 
 
d. Fluency  
 
 
      e.    Word  arrangement 
 
 
      f.    Level of speaking 
 
 
      g.  Activeness in grouping 
 
 
 
Mean of pre test : 74 
 
 
Some students had lack of 
vocabulary(74)  
 
 
Students used ungrammatical 
sentence(75) 
 
 
Some students cannot speak 
English fluently(75)   
 
Students felt diffucult in 
arranging words(71) 
 
a. 17% above average 
b. 41.5%  average 
c. 41.5% under average  
Students felt diffucult to find the 
group 
 
 
Mean of cycle 1 : 77 
Mean of cycle 2 : 82 
 
Most students improved 
their vocabulary 
(C1:78, C2:85)    
 
Students could use the 
sentence grammatically 
(C1:77, C2:83)  
 
Students can speak English 
fluently(C1:78, C2:80) 
 
Students can arrange the 
words well(C1:75, C2:80) 
 
a. 71% above average  
b. 29% average  
c. 0% under average  
It is easy for students to 
find the group 
2. Improvement of the 
situation of the classroom  
a. Improvement of 
confidence, 
motivation and 
involvement  
b. Atmosphere  
 
 
c. Participant in 
speaking class  
 
d. Involvement in 
speaking  
 
e. Speaking practice  
 
 
Low confidence  
Low motivation  
Passive in discussion  
 
Passive, uninteresting speaking 
activities  
 
Low, no attention in speaking 
 
 
Very low  
 
 
Less chances 
 
 
High confidence  
High motivation  
Active in discussion  
 
Active, enjoyable, 
interesting activities  
 
High, having attention in 
speaking  
 
High  
 
 
More chances with pair  
 
 
f. form activities  
 
g. Teacher  
 
 
 
Written – spoken  
 
Not creative  
 
and group work  
 
Spoken spontaneously  
 
Creative and innovative  
 
3. Students perception about 
CGT  
 
Did not familiar with CGT  Agree : 100 % 
Improve ability : 100%  
Motivated : 100%  
 
a. Improvement of students’ speaking ability 
                                       Graph 4.1. Speaking Score  
72%
77%
82%
72%
74%
76%
78%
80%
82%
n=
24
 S
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s
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The improvement of speaking level can be seen in Graph 4.3.  
Graph 4.2 Improvement of Speaking Level 
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The improvement of the activeness can be seen in Graph 4.3. 
Graph 4.3 Activeness in grouping 
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b. Improvement of classroom situation 
The improvement of students’ participation can be seen in 
Graph 4.4.  
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                          Graph 4.4 Improvement of Students  Participation 
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c. Other finding and students responses toward CGT  
The result of the questionnaire ca be seen in Table 4.10.  
 Table 4.10 Students’ Responses toward CGT  
No Question 
Students’ 
responses 
Yes No 
1 
 
2 
3 
 
4 
5 
Are you happy with learning speaking through 
CGT 
Can CGT improve your speaking?  
Does your motivation in speaking increase with 
CGT ?  
Are you afraid in learning speaking with CGT?  
Is CGT appropriate way to learn speaking skill? 
100% 
 
100% 
 
100% 
0% 
100% 
0% 
 
0% 
 
0% 
100% 
0% 
 
2.  Discussion  
The discussion of the two points is presented in the following section. 
a. Communicative group technique can improve, students’ speaking skill  
1) Communicative  group technique can improve students’ speaking 
achievement  
Regarding to the fact happening to the students, it can be concluded that 
students’ competence in speaking increased. Sauvignon (1983:  22) 
defines communicative competence as follows:  
“Communicative competence may be defined as the ability to function in 
truly communicative setting that is in a dynamic exchange in which 
linguistic competence must adapt it self to the total informational input, 
both linguistic and paralinguistic, of the or more interlocutors success in 
communicative tasks depend largely on the individuals willingness to 
express themselves in foreign language, on his resourcefulness in making 
use of the lexical and syntactical items which he has at his command, and 
on his knowledge of the paralinguistic and kinetic features of the 
language. Intonation, facial expression, gestures and soon-which 
contribute to communication. Linguistic accuracy in terms of 
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pronunciation, grammar and vocabulary is but one of major constituents 
in this complex interaction”.  
 
CGT is in line with cooperative learning. Donnyei (1997: 487) states that 
cooperative learning is the instructional use of small groups in 
order to achieve common learning goals via cooperation.  
2) Communicative group technique increases students’ ability in 
answering questions.  
Willis (1996: 76) states that teacher asks questions in the following 
phases: (a) giving learners exposures to topic-related talk; (b) monitoring 
and checking students’ understanding; and (c) checking students’ 
understanding about the form – focused material. By giving the questions 
to the students, the teacher leads the students to increase their ability in 
answering questions. 
3) Communicative group technique develop students’ ability to 
express ideas using appropriate vocabulary and grammatical form 
          This is done for considering the important role of vocabulary in 
speaking. Thonburry (2002: 2) states that discussing vocabulary of 
second language speaking is crucial because it gives the challenges for 
the students to the correct connection between the form and meaning of 
words. Besides, it enables the students to use the correct form of words 
for the meaning intended. From the statement above it can be noted that 
vocabulary is the vital tool for the students to convey meaning in 
expressions of communicative activities. 
4) Communicative group technique helps the students to improve 
pronunciation. 
There is a wide chance for teacher to practice the pronunciation to the 
students. Bukart (1998) categorizes that pronunciation is one of basic 
knowledge in speaking. Pronunciation, together with grammar and 
vocabulary are mechanic knowledge in speaking. Mechanic means the 
concept of using the right words in the right order with the correct 
pronunciation. Teacher has a role in providing sufficient practice of the 
knowledge that will help students in communicating in real life situation.  
Brown-Nation (1997) states that in speaking class students must be 
exposed to the three kinds of key items. One of them is form-focused 
instruction dealing with putting attention to the details of pronunciation, 
grammar and vocabulary. In line with Brown, Willis (1996: 110) states 
that students will never be able to imitate new sounds if they never hear 
them. Making the students practicing each word and phrase until it is 
perfect can be frustrating and time consuming.  
Solving this problem, Willis suggests that the improvement of 
pronunciation can be acquired subconsciously while interacting in target 
language. By practicing pronunciation in communicative activities, it will 
help the students to increase their pronunciation.  
b. The improvement of classroom situation  
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1) Communicative group technique creates free atmosphere in the 
classroom. 
Ur (1999: 120) states that there are four criteria of successful speaking 
activities, namely (a) learners talk a lot; (b) participation is even; (c) 
motivation is high; and (d) language is within students’ proficiency level.  
To support the teaching and learning process, the students’ 
activities were supported by pictures. These media are very helpful 
because they can provide concrete reference for ideas, and media can 
motivate learners by attracting their attention, generating emotional 
expression and simplifying information (Heinich, 1996: 114).  
The combination between communicative activities and media 
makes the situation in the classroom more alive and  creates free 
atmosphere during the teaching and learning.  
2) Communicative group technique can increase students’ 
participation in speaking class  
  
          The situation changed after the implementation of CGT. The 
students showed high participation in speaking class. During the 
research, students were enthusiast in conducting the tasks. The 
improvement of students’ participation was achieved because CGT is 
interesting and  motivating.  
Littlewood (1981: 17) states that students’ participation  improved 
because the students found  that the classroom learning is related to this 
objective and help them to achieve this objective with increasing success.  
3) Communicative group technique  improves confidence, motivation 
and involvement in speaking  
The high involvement and enthusiasms in joining the communicative 
activities, made the class became noisy. Most of the students found that 
the activities were interesting. It grew a great excitement among them 
and made them scattered around the class and some shouted.  
During the implementation of the communicative activities 
students speak English freely without feeling ashamed of using the 
wrong sentences.   
The illustration above indicates that the students’ confidence and 
motivation are enhanced significantly. It is in line with that Stevick in 
Lubis(1998: 19) states that there are four major sources of motivation to 
reinforce the students’ original desire to learn language, they are: the joy 
of discovery, the satisfaction of control, the joy of remembrance and the 
elation of use.  
4) Communicative group technique offers more chances for speaking 
practice  
During the implementation of CGT applying group work, the 
situation was changed. The group work provided the chances for the 
students to speak. The use of pair work and group work is suggested by 
Harmer (1998:  128). He states that pair work and group work pay an 
important part of tasks because they maximize students’ participation.  
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Another finding showed that group work enabled the silent 
students to speak. Before the research there were silent students who did 
not want to take a part in speaking activity. During the implementation of 
CGT such students showed their participation in conducting the task. 
Harmer (1998: 128) states that pair work and group work will help to 
provoke quiet students to speak. He states that when quiet students are 
with two or three other students, they are not under such a big pressure as 
when they must speak in front of the classroom.  
 
CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
A. Conclusions  
Using instruments of the research when implementing action research 
in classroom, the researcher obtained important data. Based on the data 
analyzing, it is concluded that communicative group technique can improve 
both the students’ speaking skill and the teaching learning situation in the 
classroom. The conclusions of the implementation of CGT are as follows:  
1. Communicative group technique can improve students’ speaking skill. The 
improvement of students’ speaking skill can be showed from the 
improvement of speaking achievement, students’ ability in answering 
questions, students’ ability in expressing and sharing ideas in appropriate 
vocabulary and grammatical form.  
2. Communicative group technique can create the free atmosphere during the 
learning process. The situation of the classroom become active and more 
alive with various communicative activities. There is also a rising 
students’ participation. The students are eager to explore their potential 
skill in speaking freely. The class becomes more relaxed and fun. Students 
seemed to enjoy various activities.  
3. Communicative group technique could also improve students’ confidence 
and motivation to speak English. Some students whose English ability was 
low seemed enthusiastic to join the communicative activities. They had a 
satisfaction of achievement feeling because they could speak English like 
the students whose English ability was better.  
4. Various communicative activities in CGT change the speaking class 
toward a student – centered class. The students do a lot of talking. The 
teacher is a facilitator and guide. The main role of teacher in 
communicative group technique is as language consultant. The teacher 
help the students with what thy want to say instead of judging what 
students have to say.  
 
B.  Implication 
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The research finding of this study implies that communicative group 
technique is one of effective techniques which can be used in speaking class. 
The implication of action is described as follows:  
1. Communicative group technique can change the class into students- 
centered class. The roles of teacher in communicative group technique are 
a language facilitator and guide. Teacher helps students who have 
problems with what they want to say by providing them with difficult 
vocabularies or sentences. The teacher guides the students to finish their 
task by interacting and speaking in English.  
2. Various activities in communicative group technique can change the 
atmosphere of speaking class. The students are more relaxed when they 
talk a lot to practice speaking without worrying making mistakes.  
3. Communicative group technique can enhance students’ confidence and 
motivation to speak English. It also increased the students’ participation 
and involvement during the activities.  
4. Communicative group technique can vary classroom relationship among 
students and teacher. Students interact less with the teacher in their 
teaching and learning process but most of the time they interact among 
themselves. They become familiar with working in pairs and small groups.  
 
C.  Suggestion  
Based on the facts of how effective is communicative groups technique 
to improve students’ speaking skill, the researcher gives some suggestions to 
the teachers, the students, other researchers, and for school as the following : 
1. For English teachers 
a. For preparation in teaching and learning in class runs well, teacher 
should be able to know the students’ potential and characteristic to 
apply the appropriate technique in speaking class.  
b. Teachers should be creative and innovative to select and use good 
materials for the students. Good materials refers to challenging 
communicative interesting materials dealing with the real life situation.  
c. In spite of speaking skill is not evaluated  in national exam, teachers 
should teach speaking skill appropriately. Teachers should pay 
attention in speaking skill, therefore the students feel that speaking is 
very useful in daily life.  
2. For students  
a. Students should eliminate their fear to speak English and change their 
attitude about speaking skill. Making mistakes is a part of learning 
progress and students should not concern about mistakes. Mistakes 
prevent the students from practicing English.  
b. Students should realize that speaking is not difficult there are many 
ways to be able to speak, as long as they want to practice regularly.  
c. Students should realize that they have potentials to be good students in 
speaking. They should know that there are many opportunities of self 
development in speaking.  
 36 
d. Students should pay attention more to vocabulary and grammar. They 
should know that many vocabularies and grammatical sentence will 
solve the problem in speaking skill.  
3. For other researchers  
a. Other researchers who are interested in conducting similar research 
should pay attention in choosing the technique which is able to fulfill 
the objective of speaking skill both of fluency and accuracy.  
b. CGT is just one of the efforts to improve students’ speaking skill. The 
findings of this research are expected to use as a starting point to apply 
further research in the same field.  
 
 
 
4. For schools  
The school is recommended to improve the teaching learning 
quality by giving the teachers the bigger chances to develop speaking skill. 
It is hoped that the schools give more attention in speaking skill for daily 
life than the mark of the speaking test. 
 
 
 
 
 
 
 
 
 
 
 
 
 37 
CHAPTER IV 
RESULT OF THE STUDY 
 
               This chapter describes the stages of activities in implementing 
Communicative Group Technique (CGT) to improve students’ speaking skill. The 
aim of  the research is to present the result of the study which provides evidences 
in answering the problem statements in Chapter 1. As it has been stated in chapter 
III, there are four steps in conducting Classroom Action Research (CAR) namely, 
planning, acting, observing, and reflecting. The research was conducted  at SMP 
Negeri 1 Bojonegoro. In conducting the research, the researcher worked 
collaboratively with the English teacher of SMP Negeri 1 Bojonegoro, namely 
Mrs.Nensiana Ulfa. The researcher discussed and shared about teaching speaking 
and its problems with the collaborative teacher. To get better result and 
consistency of the data, the researcher involved the collaborative teacher from the 
beginning until the end of action research. 
 There are two sections in this chapter:  section A and section B. Section A 
relates to the process of the research which includes the condition before the 
research, the implementation of the research, and the final reflection. In section B, 
it relates to the findings and discussion. The summary of the research can be seen 
in table 4.1.  
                                  Table 4.1 Process of the Research 
Pre-research : Gaining base-line data  
· Observing teaching and learning process  
· Collecting the result of daily tests on speaking 
· Interviewing students  
· Conducting pre-test 
 
67 
 
 38 
III. Research Implementation  
Cycle Task Activity 
 One: Communicative Activity  
  M1: In public service (health) 
  M2: In a park          
  M3: Rearrange pictures 
  M4: Post-test 
 
1.What happened to us?  
2. At the street/a restaurant  
3.What a poor boy! 
 
1. Finding the members of group           
.   using a game 
2. Doing a picture difference 
3. Rearranging the pictures.   
Two:Communicative Activity  
  M1:Exploring vocabulary  
and grammar 
  M2: In a travel agent 
  M3: In a pet-shop 
  M4: Post-test 
 
1.Famous person and    
characteristic, present 
tense 
2.What can I do for you? 
3.I like my pet 
 
6. Finding the members of 
group using game 
7. Doing exercises  
8. Performing dialogue on the 
pictures of event.  
9. Making a dialogue  
10. Performing dialogue 
  
               In more detail, Table 4.1 is described in the following description.  
 
C. The Process of the Research  
In this section, it is described in detail about the condition before 
the research, the implementation of the research consisting of Cycle 1, Cycle 
2, and Final Reflection.  
1. The Condition before the Research 
Before conducting the research, it has been identified that speaking 
skill should be improved by using the appropriate technique and it is is 
called pre research stage. This stage aimed at gaining the base-line data of 
the research. The result of pre-research activity is provided in Table 4.2.  
Table 4.2 Situation of Pre-Research 
Issues Indicators 
3. Students’ ability in speaking  7. Difficulty to express ideas using 
appropriate expressions.  
8. Speaking not fluently  
9. Mispronouncing words 
10. Low achievement in speaking(under KKM) 
11. Difficulty in using appropriate vocabulary 
and grammatical form. 
12. Difficulty in arranging the words   
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4. Classroom situations  8. Low motivation  
9. Low involvement  
10. No good interaction among students and 
teacher.  
11. Teacher domination  
12. Not innovative in using technique 
13.  No challenging materials 
14. Limited speaking practice 
 
In more details the condition before the research is described in the 
following section. 
a. Students’ ability in speaking  
The research began since the reseacher realized that the 
students had problem in speaking. Dispite SMP Negeri 1 Bojonegoro 
is Rintisan Sekolah Bertaraf Internasional (RSBI), it does not mean 
that all students can speak English well.  
Actually, RSBI students are hoped to be able to speak English  
fluently, accurately, acceptably, and as frequently as possible. 
However, some of them have the same ability in speaking as the other 
students in regular classes. When there was an observation and 
interview, it could be seen that some students got difficulty in 
speaking. As an illustration, the students felt stressed when they had a 
turn in speaking. They became worried and sweaty. They understood 
what teacher or friend talked to them, but they had difficulties when 
they wanted to give a response. In addition, when they performed 
speaking in class, they could not speak fluently, accurately, and 
acceptably. The result of the pre-test showed that some students had 
low ability in speaking. The low ability in speaking could be identified 
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from the low achievement of speaking test. The mean of the speaking 
scores in pre test was not good for some students, namely 74 (Kriteria 
Ketuntasan Minimal is 75). 
The low ability in speaking was also identified from the 
following indicators. Firstly, students had difficulties to express their 
ideas using appropriate expressions. They sometimes used the 
Indonesian expressions and their expressions were not acceptable. 
Secondly, the students did not speak fluently. There were many fillers 
or pauses during speaking. Thirdly, students often produced 
mispronounced words. They pronounced some English words by 
deducting spelling they often heard. Fourthly, students had difficulty in 
choosing appropriate vocabulary and grammatical form. They 
sometimes used Indonesian words and Indonesian grammatical form. 
The feature of students’ speech could be seen in Table 4.3.  
Table 4.3 Feature of Students’ Speech 
Number of 
student Percentage Level Speaking features 
4 17% Above 
Average 
The speech was fluent  
Having appropriate expressions 
Having sufficient vocabulary  
Having good pronunciation  
Having self- confidence  
Not using mother tongue  
Using right grammatical form  
10 41.5% Average  The speech was fluent  
Having appropriate expressions  
Having enough vocabulary 
Making some mistakes in 
pronunciation  
Making some mistakes in grammar  
Doubtful   
10 41.5% Under 
Average  
The speech was not fluent  
No having appropriate expressions  
Having limited vocabulary  
Making many mistakes in grammar 
Doubtful in speaking  
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The feature of students’ speech above was analized from the 
result of pre-test conducted by the researcher before the 
implementation of classroom action research. From the result of pre-
test it could be said that the students who had average ability (41.5%) 
could speak fluently using appropriate expressions as well as enough 
vocabulary. They made some mistakes in certain pronunciation and 
grammar. They felt doubtful when they wanted to express their ideas. 
The rest of the students, about 41.5%, were in poor average. Their 
speech was not fluent. They used inappropriate expressions and limited 
vocabulary. They made many mistakes in their grammar. They had no 
self- confidence to speak therefore, they felt doubtful in speaking.. 
b. Classroom Situation  
The situation of classroom was not alive before conducting 
research, only some students were involved in group activities. Some 
students dominated the classroom. The description of situation in the 
teaching and learning is as follows: in teaching speaking for the 
students of the eighth grade in SMPN 1 Bojonegoro, the teacher 
applied the speaking lesson individually, in pairs, and in group. In 
individual speaking the teacher asked the students to prepare the 
material of speaking by themselves, then she asked the students to 
memorize the text. In pairs, she just asked the students to find the 
partner and memorized the dialogue they designed by themselves. In 
group of speaking, the teacher asked the students to find the members 
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of their group and then the group designed the dialogue based on the 
situation given by the teacher and presented the dialogue.  
The result of the observation showed that the classroom 
situation was not alive, the speaking class was usually boring, because 
the students didn’t speak naturally but they only spoke based on the 
dialogue they designed. Both in pairs and in group speaking class were 
dominated by some students. The others just kept silent. When the 
teacher gave them the chance to answer the questions, to give 
suggestion or comment, they tried to ovoid the turn by pointing to 
other members in then group. They said “Saya tidak bisa Bu, tadi yang 
buat dialog ini dan ini, Bu”. Some other expressions to avoid the turn 
were“Saya pas aja, Bu’, and “kelihatannya tadi sudah bagus semua”. 
The situation of the class was sometimes dominated by the teacher. 
The teacher gave the students the translation of expressions, explaining 
many vocabularies and the key words of expressions. As the result, the 
time for speaking practice was limited.  
It was time consuming to ask the students to write or design the 
dialogue in written activities. The students usually made the draft in 
Bahasa Indonesia and then they translated it in English. This caused 
the speaking was not natural and their expressions were Indonesian 
oriented. The technique of speaking activity was almost the same in 
every period without any innovativies. The situation above showed 
that the teacher had  no innovative techniques in speaking. The teacher 
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merely asked the students to design the dialogue and to memorize it. 
The teacher applied an activity which did not explore the students’ 
potential in speaking naturally. 
c. Students’ Perception about Speaking  
To know the perception about speaking, the questionnire was 
conducted to the students. The main purpose of the questionnire was to 
explore the students’ perception in speaking class. The result of the 
questionnire can be seen in Table 4.4.  
Table 4.4 Result of Questionnire 
No Questions 
Students response 
Yes No 
1 
 
2 
 
3 
4 
5 
Is speaking an exciting activity in 
class  
Are there friends who dominated in 
speaking 
Are you able to speak  
Is speaking difficult  
You involved in speaking  
64% 
 
80% 
 
68% 
75% 
40% 
36% 
 
20% 
 
32% 
25% 
60% 
 
The result of the questionnire in answering “yes” and “no” 
showed that speaking is an exciting activity in class. It is in line with 
the result of interview to some students. The student RD who claimed 
that speaking is interesting because she is a talkative girl. She likes 
speaking very much although it is very difficult to express their idea in 
a correct form. She said “Pokoknya, Bu, di waktu speaking saya pingin 
ngomong terus walaupun kalimat saya kedengarannya lucu didengar, 
tapi saya nggak peduli”.  
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              The next question in the questionnire was about the students 
who always dominated in speaking. Most of the students said that there 
were many students who dominated in speaking (80%) and only a few 
of them (20%) were involved in a group. Students SC stated that she 
would keep silent during the speaking test in group because her friend 
dominated in speaking activity. She said “Saya diam aja Bu, karena 
sudah ada yang ngomong banyak, nanti kalau semua ngomong siapa 
yang mendengarkan?”  
The other question was about the ability of students in 
speaking. Actually, the students in Rintisan Sekolah Bertaraf 
Internasionl are hoped to be able to speak English more fluently, 
accurately than the students in the regular classes. There were only 
68% of the students who are able to speak English, they stated that 
speaking was not difficult. The rests of the students, about 32%, stated 
that they are not able to speak English. According to them speaking is 
more difficult than other skills: reading, listening, and writing.  
The last point of the questionnire  was about the participation 
in speaking activity. Responding to the question about the willingness  
in  speaking turn given by the teacher, 60% of the students claimed 
that they did not enjoy the speaking turn. On the other hand, 40% of 
the students stated that they took a part in speaking activity, as well as 
the enjoyed when they had a turn to speak.  
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The students stated that “Ketika giliran saya untuk ngomong, 
yang tadinya saya sudah siap di otak ini, hilang semua, Bu. Jadinya 
saya ya gemetar, malu dan takut salah.  
The table below showed the result of apart from the interview. 
It could be identified that the cause in speaking difficulty was 
psychological barriers such as shyness, the fear of making mistake, the 
fear of being humiliated by friends and teacher, and low self-
confidence,15 students(63%), 8 students (33%) claimed that the main 
problem cause was fluency, 5 students(20%)  stated that the most 
problems in speaking is dealing with pronunciation. Besides, 6 
students(25%)  claimed that vocabulary was problem in speaking, and 
6 students  (25%)  claimed that grammar was also problem in 
speaking. 
Table 4.5 Causes of Speaking Difficulty 
Causes of speaking difficulty 
Percentage 
Yes No 
 
6. Psychological barriers : shyness, the fear of 
making mistake, the fear of being humiliated by 
friends and teacher, low self confidence.  
7. Fluency  
8. Grammar 
9. Choice of word  
10. Pronunciation  
 
63% 
 
 
33% 
25% 
25% 
20% 
 
 
37% 
 
 
67% 
75% 
75% 
80% 
 
Regarding the speaking problems the students had, one girl student 
said:  
“Saya tuh pingin ngomong Inggris bu, tapi rasa takut ini yang 
membuat saya tidak bisa ngomong. Terus malu juga pas salah 
ada teman yang ketawa. Jadinya nggak jadi nerusin ngomong”, 
(Another girl student respond) : Betul Bu, teman-teman itu 
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ketawa kalau ada yang ngomong salah, jadinya kita hati-hati 
supaya tidak diketawain.  
                          Dan juga saya ngerti kalau ada guru bahasa Inggris ngomong,   
tapi mau merespon atau jawab itu kok tiba-tiba blank mau 
ngomong apa ya?”  
 
Student BM stated, “Speaking itu menurut saya sulit, terutama 
kalau mau ngomong lancar, waduh rasanya sulit, bu” di dalam 
pikiran sudah ada kata-kata yang akan diomong, eh, keluarnya koq 
lain”. Another opinion about the cause of speaking difficulty came 
from student PI. He claimed that the problem in speaking was dealing 
with how to arrange the words. Sometimes he made wrong order in 
arranging the words. He said “Saya tuh, kalau ngomong bahasa 
Inggris menyusun kalimatnya itu lho, bu, susunan kalimat dari bahasa 
Indonesia itu langsung saya ubah menjadi bahasa Inggrisnya. Jadi 
susunannya terbalik. Student AR stated that it was difficult to choose 
the words, he used the same words many times, so the sentences are 
monotonous. Another student stated that it was difficult to pronounce 
some words well. He stated “Kalau saya kesulitan mengucapkan kata-
kata yang baru, ya saya kira-kira aja, Bu. Pokoknya ASMUNI (asal 
muni (ngomong)).  
Knowing this problems, the researcher discussed and shared 
problems with the student about how to eliminate the problem in 
learning speaking especially the fear of making mistake, the researcher 
suggested the following tip: 
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“Students, there is one important tip in learning English 
speaking which is called “AMUK JAYA”. AMUK is a Javanese 
language which means ngomong saja apa yang kita mau 
omong  (AMUK JAYA was written in the board and the students 
laughed seeing this). “Jangan takut salah, Nak, ngomong itu 
bisa dimulai dari yang susunan kata yang salah, terutama  
susunannya. Benar dan salah pokoknya ngomong aja, 
walaupun ‘amuk jaya’.  
 
According to one expert in English language teaching, he 
usually made mistakes in  speaking . However, he didn’t care. 
So if someone laughed at us when we spoke English, actually 
he laughed at himself. OK, students, don’t worry, remember 
our Motto from  now on :”AMUK JAYA” the more mistakes we 
make the more we learn”.  
 
Another problem which could hamper students’ confidence to 
speak English was students’ point of views about the other students 
who showed eagerness to speak English. Most of the students were 
cooperative students with humble life. One female student said:  
“Bisa malu-maluin, bu, kita udah gaya ngomong bahasa 
Inggris, logat dah kita buat seperti di film-film. Eh …. Masih 
salah ucapan dan susunan kalimat. Bahasa Inggris itu aneh ya 
Bu, tulisan ma ucapan nggak sama”. 
 
             The problem  could affect not only low level English students 
but also high – level  students. This problem could be solved by 
sharing the opinion. 
               “Language is a habit. You must learn every time, you can learn 
from others. You can learn to speak by listening to other’s 
speaking. You can learn to write by reading a lot. So if you try 
to speak  English, it means kalian itu juga membantu teman-
temanmu belajar English. If you listen, you also learn English.  
 
It was one way to motivate the students in speaking English. 
The students looked to find a relief to know that making mistakes in 
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learning speaking was not a sign that they were slow learners. It was 
hoped it could boost their dignity and confidence in their own ability.  
In addition, it was hoped that the students would share positive 
atmosphere among the students with different English ability level in 
supporting each other and it would build comfort and trust among 
them. 
Based on the facts above, it could be said that the students 
really had a problem in learning speaking. To solve the problems the 
researcher proposed a solution by implementing  Communicative 
Group Technique (CGT)  in teaching speaking. After implementing 
CGT  the reseacher had targets as follows:  
9. The students are able to speak fluently without some fillers. 
10. The students are able to pronunce the words correctly. 
11. The students are able to use appropriate vocabulary and 
grammatical form in their sentences. 
12. The students get good achievement in speaking in the score of 8. It 
can be showed in the result of their tests. 
13. The students are involved and have high participation during the 
speaking class. 
14. There is good interaction among students and teacher. 
15. The students have high self-confidence in speaking. 
16. The students are not afraid of making mistake in speaking. 
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The reseacher realized that it was difficult for students to 
achieve all the targets above. That is an effort to get the best 
achievement for the students in speaking. It is hoped the result of 
speaking test was above average. 
As mention above the research was done through two cycles. 
The reasons why the reseacher used two cycles are: 
1. There are some impotant aspects in speaking related to students’ 
competence: fluency, vocabulary, grammar, and pronunciation if 
the students want to be succesful in their speech. 
2. There are some aspects in speaking related to students’ 
participation, involvement, and self-confidence to support their 
success in their speech. 
 
2.  Research Implementation  
This classroom action research of teaching speaking using 
Communicative Group Technique was conducted in two cycles. Every 
cycle consisted of three meetings of 80-minute sessions. The first cycle 
introduced  Communicative Group Technique in teaching speaking and 
how students could use communicative group technique to improve their 
speaking skill. In this cycle, there are four kinds of communicative 
activities. There were two communicative activities conducted in each 
meeting. The first communicative activity was for grouping, and the others 
are for the main activity. The first cycle was held on the twenty-fourth of 
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June 2009 until the thirtieth of June 2009 and the second cycle was   
conducted on the second of July  2009 until the sixth of July 2009. The 
steps were: (1) Planning the action; (2) implementing the action; (3) 
Observing the action; (4) reflecting the action; and (5) revising the plan.  
                         Table 4.6 Overall Implementation of the Research 
 
Problem 
Solution 
Students  
No of cycle  
Students had low speaking activity  
Teaching speaking through CGT  
Eighth grade  
2 
Cycle 1 Communicative activty  
         Planning 
 
 
Vocabulary building and language focus in every 
meeting.Grouping Role-playing Picture difference. 
Rearranging pictures. 
 Action 
 
 
 
 
 
-     Exploring vocabulary and grammar    
-     Making a group   
- Discussing in a group 
- Talking picture difference  
- Role – playing  
- Post-test 
Observation 
 
 
 
SS: Active, brave to speak, fluency is achived, accuracy is 
less achived, shy  
  T: Grammar discussion and monitoring, speak too fast.  
CS: Alive, enjoyable, fun, crowded  
        Reflection 
 
 
(+) Raise SS ability and participation, student’s involvement; 
various activities; success in group.  
(-)  Lack of monitoring, grammar, grouping, sentence 
arrangement, and vocabulary building.  
Cycle 2                            Communicative activity 
       Planning 
 
 
       
  -   Giving vocabulary and grammar building, and sentence  
arrangement 
  -   Giving exercise in vocabulary and grammar 
  -   Giving pictures to be discussed  
  -   Making group 
  -   discussing in group and presenting dialogue(role-playing)  
      Action 
 
 
 
 
  -   Exploring vocabulary and grammar modelling 
  -   Making a group   
  -   Discussing a picture of event 
  -   Presenting a dialogue(role-playing)  
  -   Post-test  
      Observation 
 
 
 
 
 
 
SS: Very active, braver, fluency increased, accuracy, 
increased, not shy,fewer mistakes in vocabulary and 
grammar as well as sentence arrangement.  
  T: Spoke in normal speed, modeling in sufficient speaking 
form, grammar and vocabulary discussion   
CS:  More alive, more fun and enjoyfull, group work was 
more effective to increase the chance to practice 
speaking, grouping is effective.  
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       Reflection 
 
 
 
 
 
(+)  Improving speaking ability, effective grouping, effective 
group work, good involvement, high self -confidence. 
  
(-)   Need more challenge activity for high and low level of 
English ability at the same time 
        Students could not combine fluency and accuracy  
      Final Reflection Speaking ability raised, fluency and accuracy of speech was 
achieved, mother tongue use was decreased. 
 CS:  Alive, SS participation was increased, bigger chances 
for speaking, high students’ involvement, T. More 
innovative.  
   T:   Explored students’ potentials  
 
The implementation of the research in each cycle is described on the 
following section.  
     a. Cycle 1  
The overall description of cycle 1 can be seen in the table 4.7  
Table 4.7 The Implementation of Cycle 1 
Pl
an
ni
ng
 Topic : Role – play (in a public services)  
- Giving vocabulary building and grammar.  
- Grouping 
- Role-playing 
- Picture difference 
- Rearranging pictures 
A
ct
io
n 
First – Third meeting 
-     Exploring vocabulary, noun-phrase,and grammar 
-     Doing the tasks on vocabulary and grammar 
-      Making a group using games : finding a member of group by matching     
words into noun phrase  
- Giving  pictures of public services  
- Discussing the pictures 
- Making sentences based on the picture 
- Designing dialogue 
- Doing picture difference  
- Rearranging pictures 
- Role-playing  
Fourth meeting  
- Having a test of dialogue in certain places  
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O
bs
er
va
tio
n 
Students:  
- Some SS could find the group easily, some could not 
- Active in communication  
- Alive in discussion  
- Brave to speak in group  
- Still made mistakes in grammar  
- Still mispronounced  
- Fluency is achieved  
- Shy  
Teacher:  
- Gave too much task in vocabulary and grammar  
- Did not give model  
- Lack of monitoring in group work  
- Spoke too fast  
Class situation: 
- Alive, crowded in finding members of group  
- Alive, crowded in conducting the group work  
- Enjoyable for various types of activities  
- Fun, but crowded 
 
 
R
ef
le
ct
io
n 
Strength  
- Using CGT could increase students’ activeness and participation 
/involvement in speaking  
- There was an improvement of students’ speaking ability.  
- CGT could accommodate various types of activities which are motivating 
the students to speak.  
- Group work in CGT is beneficial for eliminating psychological barriers in 
speaking such as the fear of making mistakes, lack of self confidence and 
shyness.  
Weakness  
- Less control of the teacher in group work  
- Lack of discussion about grammar  
- Lack of activity in vocabulary  
- Lack of modeling from teacher  
 
The process of cycle 1 is described in the following section  
1)  Planning  
            Before implementing the action research the researcher gave 
pre-test to the students. The test aimed at knowing how well the 
students’ speaking ability. Having identified students’ problems, the 
indicators and the causes of the problems, the researcher chose a 
teaching technique that could be a solution for the problems. In this 
case, CGT was applied in speaking class.  
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Planning is the first step in doing a classroom action research. 
It is an  important thing in order to run the research well.  
a). Time allotment  
The time allotment in each meeting was 80 minutes. It was 
efficient time so that the students’ speaking achievement could be 
obtained. There were three meetings in cycle one, out of the pre-
test and post-test.  
      -Wednesday, June 24th, 2009  :  Pre- test  
      -Thursday,  June 25th, 2009      :  The first meeting  
      -Friday, June 26th, 2009       :  The second meeting 
     -Saturday, June 27th, 2009         :  The fourth meeting  
      -Tuesday, June 30th, 2009       :  Post-test 
b). Teaching material  
The Ccommunicative Ggroup Ttechnique is one of the 
techniques which is able to improve the students speaking skill. 
Based on the syllabus of R-SBI class in this semester, there is 
speaking class using  role – play in a public places. The researcher 
tried to implement CGT to teach students to speak English in 
meaningful activities in order to produce expressions which are 
resemble to a real conversation. Therefore, some important 
materials were prepared as follows:  
1. Lesson plan .  
2.  Video shooting  
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The researcher used video shooting to record the process of 
action research in the classroom. By shooting the activity, the real 
process of conducting the research could be observed in detail and 
evaluated for the next meeting.  
2).  Acting  
The researcher carried out the actions of cycle I in three 
meetings. The activity was presenting a dialogue in public services. 
The action was focused on implementing Communicative Group 
Technique using interesting activities in speaking. The data were 
collected through classroom observation, video-tape, photographs, 
interview, and questionnaires at the end of cycle I. 
a. First meeting  
(1) Opening the class  
It was a bright morning. The bell rang at 7 o’clock. The 
students entered their classroom and they were ready to study. 
After praying together, the researcher and her collaborative 
teacher came to the class at 7.05. The students said  “Good 
morning, Mom”, and the researcher replied eagerly. The 
activity was followed with checking the students’ attendance. 
Then the researcher asked students what they watched on TV. 
The students were eager to answer  the questions, and only a 
few of them just kept silent.  
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(2) Conducting communicative group technique  
(a) Warming up  
The researcher, then, introduced communicative 
group technique in teaching speaking. The students 
appeared to be curious with the idea of learning speaking in 
group. The researcher gave some information to the 
students what CGT is. In CGT the students are hoped to be 
active both in finding the members of the group and the 
main activity. In these activities the reseacher would use 
communicative activities such as: games, describing 
pictures, role-playing, etc. Every student had to involve in 
any activities because he/she had his/her own responsibility 
in the activities.The students seemed to associate the word 
“group” with something fun and a close relationship.  
The activity was started by doing warming up 
activities for 10 minutes. The researcher asked the students 
about any kinds of public services  to review the students’  
vocabularies. The researcher wrote the words “public 
services” on the board and the students filled in the bubble 
with the places (hospital, hotel, doctor clinic, etc). The 
activity was continued by mentioning any kinds of verbs 
related to public services. Then, the students were asked 
some daily expressions used in each public service. Then, 
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the students repeated the words and expressions after the 
reseacher. The purpose of the activity was to check the 
students’ pronunciation. The researcher and the students 
discussed the vocabulary and grammar seriously.The next 
activity was giving some exercises about the vocabulary 
and grammar.  
(b) Communicative activity (Main activity)  
In this phase, students found their members of the 
group by matching the suitable word they got from the 
paper given by the teacher. They were very busy to do this 
activity. A students asked, “I have a word, stomach. Do you 
have the word “ache”?”.  If the students did not find the 
word, he or she would find the correct word to another 
student. If he or she found the appropriate word for his or 
her word, he or she would say “you are mine”.  
The activity of finding members of the group 
finished when all the students could find their friends to be 
the members of their group.The result in grouping was each 
group consisted of two students 
The next phase was distributing the pictures of 
public services. After getting them, the students started to 
discuss a dialogue based on the picture. Firstly, the students 
had to share his or her idea by mentioning the words related 
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to the pictures. Based on the words, they tried to arrange 
the characters related to public services. For example in a 
doctor’s clinic , the characters are a doctor and a patient. 
Then they tried to make some expressions based on the 
characters.After discussing the expressions, they tried to 
practice it in their own group. The last activity was all the 
groups presented their dialogue in front of the class and 
other groups paid attention and gave questions to the 
member of the group related to their characters and the 
activity in dialogue.  
In that activity, it could be noticed that some 
students, whose English was at lower level than the others, 
couldn’t present well. It was due to the highest chance to 
combine speaking strategies such as using minimal 
responses and gestures with students’ knowledge. Most of 
students seemed enjoyful in this activity. The high 
excitement of the students made the class  disorganized and 
noisy because students talked together at the same time and 
they sometimes shouted in order to be heard by their 
partner.  
(c) Evaluation  
At the end of the dialogue the researcher asked the 
students some questions individuality. It was on purpose to 
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check students’ mastery in speaking aspects being taught. 
The researcher also asked the process of the students in 
getting the dialogue to make sure that they had put efforts 
in speaking, as the following example: 
R  :  How did you feel when you were as a doctor?  
S  :  Happy, Mom. I am happy because I want to a doctor 
next time.  
R : What will you do to be a good doctor?  
S : I will serve the person patiently and well and do my 
best to cure the sick.  
R  : Great. I hope your dream will come true.  
S  : Thank a lot, Mum. 
 
 
In conclusion dialogues in public services gave 
students opportunities to speak English. They covered 
information and opinion gap activities to practice students’ 
vocabularies, pronunciation, and word arrangement which 
could lead to the students’ fluency. 
(3)  Closing the class 
The class was clossed with saying thanking to the 
students for their participation and saying goodbye. We gave a 
warm applause together. 
b)  Second meeting 
            (1) Opening the class 
  When the researcher and the collaborative teacher came 
into the class, the students greeted them warmly. The 
researcher and the collaborative teacher replied their greeting 
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warmly, too. After checking the attendance list, the researcher 
informed that it was the day for speaking class in another 
material. The students were eager to know what it was about. 
           (2)  Conducting Communicative Group Technique 
                 (a) Warming-up 
           The speaking class started by giving the students a 
song “When a bus goes around”. The researcher asked the 
students whether they were familiar with the song or not. 
Some students said “No”, some said “Yes”. Then the 
researcher displayed the song on the screen of LCD and and 
started to sing. Some students tried to imitate the 
researcher. Next, all of the students sang the song together. 
After that the researcher gave some questions to the 
students about the song. The students could answer the 
questions correctly. The class seemed relax. Then the 
researcher gave the questions about the place for relax that 
was about a park: who usually go to a park, what people do,  
and what things they can see. The students answered the 
questions correctly and in loud voices. 
                              (b)  Main activity 
The first step was how to seek the partner in the 
activity of picture difference. In this stage the student had 
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to find the partner by asking other students about a lost part 
of vihicles in the picture as the example below: 
               S1: I have a bicycle. I lost one part of my bicycle, wheel. 
Do you know        where it is? 
               S2: Sorry, I don’t. 
               S1: I have a bicycle. I lost one part of my bicycle, wheel. 
Do you know where it is? 
               S3: Yes, I know. It is on the floor. 
               S1: Ok. So we are partner. 
 
If the students could not find the the lost thing based 
on the picture they had to asked questions to other students 
until they could find the partner. The students finished 
doing the activity for about fifteen minutes. Then the 
researcher gave picture difference to the couples. One 
student got picture A and the partner got picture B. Without 
looking each other they had to find the differences by 
describing the picture to each other. 
             S1: There are three cars parking in the side street. 
             S2: Hey, three cars? I have two cars. Now I will give mark 
no 1 for the difference. There is a basket near the seat. 
Do you have it? 
            S1: Y es, I have. Do you see a dog there? 
            S2: No. I see a cat. I will give mark no 2 for the difference. 
 
The students doing the activity about the difference 
until they have the same complete pictures. 
                              (c) Evaluation 
After the students finished the activity, the 
researcher asked the questions to some students. 
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R :  Gilland, what did you not find in your picture before 
you had questions to your partner? 
G :  Cars I see two cars in the park but my partner had 
three. I didn’t see  a bike, a cat, a bag, and a book. 
R :  Ok. Now , please tell me  everything in your picture. 
G :  There are three cars in the side of the street in the 
park. There are five persons. The man wearing glasses 
is pulling a baby cart. The baby in stripped t-shirt is 
happy. The woman with a big bag and the girl in 
black troussers are looking at the baby. The man 
sitting in the park seat is reading a newspaper. He is 
very serious. In this park I see a basket. The basket is 
near the seat. 
R :  Good, Gillad. Thank you. 
        
(3)  Closing 
The researcher clossed the class by saying goodbye. 
Before leave-taking, the following meeting would be another 
material in speaking class. 
 c)  Third meeting  
(1)  Opening the class  
The class started by saying greeting to the students 
“Good morning class!” and they responded eagerly. After 
checking the attendance, the researcher said to the students that 
they would have another dialogue based on the serial pictures 
in a public service (a bus station and a railway station).Then 
the researcher went on with reviewing some materials in the 
first meeting, dealing with the words and sentences in a 
doctor’s room. 
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(2)  Conducting communicative group technique  
(a)  Warming – up  
              When the researcher and the collaborative teacher 
arrived in class at 7.10 am, the students smiled warmly. The 
class atmosphere was relaxed and cheerful. The researcher 
introduced the topics for that day and started by giving 
concentration game as the warming-up activities. The 
researcher wrote the concentration game on the white board 
and then explained them how to play the games. All 
students could enjoy the game because they could play it 
easily by mentioning two matched animals in a group by 
calling out the numbers. Some students, even, can just call 
out by guessing the meaning. The students thought the 
game was so easy but the researcher believed this game was 
good at memorizing the vocabularies by repeating them 
again and again. 
(b) Main activity  
In the second meeting, making a group was done 
by matching the animals with the description. The class was 
divided into two groups. The first group had the names of 
animals and the second group had the description of 
animals. The students in the second group had to find the 
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names of animals from the first group as the following 
example:  
S1  : I have small eyes. My tail is long but very small. I 
live in house or out of the house. I like cheese and 
bread. Are you the animal on my description? 
S2 : What do you think who I am?  
S1 : Are you a rabbit?  
S2 : Oh, No  
S1 : Sorry. I’ll find it to another student.  
 
            If one student could not find the name of animal, 
he or she had to ask other friends. He or she would find the 
group if the answer was the same as the discription. The 
next step was to distribute the jumbled serial pictures about 
events. The pictures consisted of four pictures, the same as 
the total members in one group. Each student had to make 
sentences based on their own  pictures. All members were 
involved during this activity by rearranging the pictures 
into the correct order and making the description based on 
the situation in the pictures. After discussing for fifteen 
minutes, the students told the arrangement of the pictures 
based on the result of their discussion and gave the 
descripition on ech picture. There were some differences in 
rearranging the pictures and description. However, the 
students were able to create the chronological events. Some 
students had difficulties with some sentences in the 
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pictures. However, they had high enthusiasm in decribing 
the picture.  The class seemed rather organized but noisy.  
(c) Evaluation  
At the end of the activity, the student in each 
group was asked to answer the questions related to 
description of picture from a member of other group. The 
aim was to check students’ mastery in speaking aspects 
being taught, as the following example :  
S1  :  Do you enjoy with the description of your picture?  
S2  : Yes, a little. I am difficult to make sentences based 
on the picture, I asked a help, I am difficult to make 
some sentences.My friend helped me. 
 
  
            In conclusion, “By describing the picture of 
event, the students had a chance to speak English. The 
students could practice their vocabularies, pronunciation, 
and sentence arrangement in order to help the students’ 
spontaneity and fluency. The activity also functioned to 
practice students’ grammar by repeating the same sentence 
patterns in meaningful context. The researcher ever heard 
some students spoke in Indonesian or Javanese language 
and when the researcher commented about it, they said they 
did not have enough vocabularies to build the sentences. 
They also said that the second activity was easier to do than 
the third activity. 
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(3) Closing the class 
As ussual the researcher clossed the class by applausing 
together and saying gratitude and goodbye. 
d)  Fourth meeting  
                       (1)   Opening the class  
The day’s program was having a speaking test with the 
situation in public services (in a public health centre and in an 
airport). The rules of the test was given to the students. There 
were two phases in the test: how to find the member of group 
and how to present the dialogue based on the situation.  
In the first part, the students had to find the member of 
the group by matching the words to be a noun phrase.The 
researcher and the collaborative teacher gave the point related 
to the activeness of the students in finding the group. The time 
for finding the group was fifteen minute. If they found the 
members faster than others, they could start the discussing how 
to arrange the dialogue with the group. In this phase, if the 
students could not find the group in fifteen minutes, they only 
had a short chance to discuss the dialogue.There were twelve 
groups in class. The students discussed the dialogues in pair.  
The next part was discussions of dialogue that would be 
performed. Each student had to be involved in designing the 
dialogue and they designed the dialogue based on the clues in 
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the pictures. In this step, the situation of the class was so 
crowded. Sometimes the researcher reminded them not to speak 
too fast because it would disturb other’s concentration. The 
researcher and the collaborative teacher observed this activity 
carefully. It took 30 minutes in this discussion. Next, it was 
time for performing the dialogue in pair. The rubrics for 
evaluation were distributed to the students. The researcher 
informed the aspects in the rubrics and the students listened 
carefully. After everything was ready, it was time to give marks 
for each student in each group.  
(2)  Closing the class  
Before closing the class, the researcher gave the 
general review about the test. It was identified that most of the 
students were able do the speaking test well. Especially, the 
students’ fluency and accuracy, students’ participation and 
involvement increased. The collaborative teacher was given a 
chance to give some comments for the test. They students 
clapped their hands happily. The class was closed with saying 
“good-bye”.   
3).   Observing   
During implementing CGT, the researcher and her 
collaborative teacher observed the situation progress and their respond 
toward the technique. The observation was conducting during the 
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teaching and learning process. The observation was very important to 
do because it could be used as the indicators of  knowing the progress 
during the research. The observation was conducted by the researcher 
and the collaborative teacher. The focus of the observation was the 
students, the researcher, the teaching learning process and the situation 
of the class. The result of the observation was described in the 
following paragraph.  
a). The improvement of student’s speaking skill achievement  
                 There was improvement in students’ speaking 
achievement. The most significant aspects  of speaking which was 
improved was  pronunciation and fluency. They fulfilled above the 
minimal learning achievement criteria / Kriteria Ketuntasan  
minimal(75).  
The result of pre-test and post-test in cycle one can be seen 
in the following table.  
Scores Pre-test Post-test 
Lowest 
Highest  
Mean  
68 
84 
74 
71 
87 
77 
 
  
The researcher and her collaborative teacher strongly 
agreed CGT was good to improve students’ fluency and 
pronunciation. The students’ mean score of fluency reached 
significant change from pre-test 75 and post-test 78,  pronunciation 
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score improved from 74 into 78. It was due to the nature of the 
activities which emphasized on fluency. 
Therefore, the improvement could rise the students’ 
spontaneity in speaking English as well.  
                         One student wrote this in his comment:  
“I think in making a group with use different method is 
more fun and not boring, this method will make a good 
friendship better. This method can increase our speaking 
skill, too and more challenging. With this method the class 
situation is happier. But this method has weak side because 
it needs a long time”. 
  
 
                       Another student stated:  
“I think in making a group I am very interested because it is 
suitable with my hope. When I am doing communicative 
activities I am very happy because I can discuss with my 
friend. I think this activity can make the students more 
active in speaking and this activity can decrease my 
shyness.  
 
 
Another significant improvement was vocabulary mastery. 
The pre-tests mean’s score for vocabulary was 75 and the post-test 
means’ score was 78. CGT helped the students to be active in 
vocabulary use in order to help them perform the dialogue. Some 
students stated these following responds: 
“In English lesson, first I feel confused in making a group, 
we had to find other words related the word I had, but then 
I feel happy because by doing it I can increase my 
vocabulary”.  
 
“Making a group with vocabulary, it makes me easier to 
learn English”.  
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 “Making a group with CGT become different because we 
choose the group by my self but it used the words and 
searched the same theme. So the class was more active and 
fun. 
 
  
CGT actually also could be used to practice students’ 
grammar by repeating the same sentence patterns in meaningful 
context.  The mean score of grammar for pre-test was 74 and the 
post test was 77. After conducting CGT in three meetings, the 
students still did some mistakes in grammar such as missing verb 
or to-be, pronoun agreement, and adjective order. The students also 
seemed confused to differentiate the concept of nominal and verbal 
sentence. 
One student said: 
“Doing communicative activities is difficult. Because we 
must have concept well in several minutes. We felt difficult 
because in making sentences in dialogue we must think fast 
to arrange good sentences. But we have spirit in improving 
our English.  
 
              The researcher, formerly, tried to ignore the grammar 
mistakes because it was considered that they were mistakes not 
errors. The researcher also thought that the mistakes would not 
break the communication. This grammar problem also influenced 
students’ ability in arranging sentence. The sentence arrangement 
means score was the lowest among the others. The post-test score 
was  75 from the pre-test score 70. The researcher observed that 
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most of the students did not realize these mistakes because they did 
not have awareness to control or correct the problems themselves. 
b). The improvement of the students’ motivation, confidence and 
involvement in speaking class.  
The researcher and the collaborative teacher realized that 
CGT was successful in increasing students’ participation, 
motivation, and involvement. The students have high motivation to 
speak a lot in their own group and in front of the class during the 
presentation of the dialogue.When the teacher gave them the turn 
to answer the questions, they are very active in  using the chance in 
answering the questions well. However, there are still some 
students who  still have  lack of self-confidence in speaking.They 
were also shy to answer the questions and  perform the dialogue. 
Then, the lack of confidence and shyness could be reduced when 
they discussed the material in group. In group the students spoke 
more relax.It showed that the students enjoyed in getting along and 
interacting among each other. 
A student expressed the following opinion:  
“We discussed about our assignment together. No one in 
my group was dominant. I felt confident and make me 
motivated to speak in discussion. I join with them happily, I 
tried and tried to speak but a little.  
 
It could be noticed that CGT could improve the students’ 
confidence to speak English. Some students whose English ability 
was low seemed enthusiastic to join the activity. They had high 
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self-confidence because they could speak English like their friends 
whose English ability was better. It can be seem from the following 
comment:  
“In doing communicative group, I can apply English in 
speaking and discuss with my friend and I think with this 
activity like this, I can learn English more easily than 
classical study and more challenged”.  
 
         The high involvement and enthusiasm in joining the activity 
made the class crowded. A lot of the students found that the 
activities were interesting. It grew a great excitement among them 
and made them scatter around the class. Some students seemed 
realized this and complained as follows:   
“Doing communicative activities, there is one of my friend 
still dominate the activities, and some of them are still 
quiet. However, all of my friends can work together. It is 
fun.  
 
c).  The situation of the class was more alive and fun  
            The teaching and learning process was alive. Students took 
good participation in the activities.Students were willing to 
conduct the speaking activity. However, there were still some 
students used Indonesian and Javanese language during the 
discussion. It was also due to the high participation of the activities 
which made students eager to speak during the activities. The 
activeness of the students made the situation of the class more alive 
and fun. 
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 Some students seemed realized about the situation of the class as 
follows: 
“The class situation actually crowded. Because we must 
more to find my group. But it is good for experience and 
develop in studying English. 
  
Another student expressed:  
“The class situation is enjoyable, every student watched 
other groups that presents their dialogue. Firstly, all of us 
feel difficult, but now we can do better in CGT. We have 
spirit in improve our English” 
 
Last but not least, it was a great effort to manage the class 
well. Only some groups could be observed well. It made the class 
so noisy but alive.  
4).  Reflecting  
              After doing action research in the class, there were some strength 
and weaknesses which could be found. The reflection was collected in the 
field notes and teacher’s diary.  
The strength and weakness could be seen as follows:  
a). The strength of cycle 1:  
(1) There was improvement in students’ speaking achievement  
(2) The most significant aspects of speaking which improved were 
fluency and pronunciation.  
(3) The students’ mean score of pronunciation and fluency were 
above  KKM(75).  
(4) The students’ motivation, confidence and involvement in 
speaking class improved.  
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(5) Using CGT can increase students’ participation in speaking class. 
(6) Using CGT is beneficial for eliminating psychological barriers in 
speaking such as the fear of making mistake, lack of self 
confidence and shyness 
b).  The weaknesses of cycle 1:  
(1) The class was disorganized and crowded during the activity. The 
noise could hamper the researcher and collaborative teacher to 
control the students’ language use.  
(2) Lack of control from the teacher in group work  
(3) Lack of discussion about grammar and vocabulary 
(4) Some of students used native language instead of English during 
the discussion.  
(5) Students made error in grammar accuracy in speaking and word 
arrangement. 
5). Revising the Plan 
 To handle the problems which appeared in cycle 1, the researcher 
and the collaborative teacher revised the plan to eliminate or reduce the 
weaknesses of the implementation of communicative game in cycle I. It 
was expected that the weaknesses would not occur again.  
The plan for the next cycle would focus on controlling in group 
work,  giving more chances in discussing vocabulary, grammar, and 
sentence arrangement. The students were expected to be able to raise their 
own awareness of mistakes and they could correct the mistakes 
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themselves. This also aimed to help students to arrange the sentences into 
a correct arrangement.  
The revised plan also included the use of more communicative 
activities so the students would not be burdened to be good in speaking. 
b.   Cycle 2 
        1).  Planning 
              Based on the weaknesses which were found in cycle one, the 
researcher and collaborative teacher revised the following plans: 
a) The researcher gave more chances for discussing vocabulary and     
grammar.  
b) The researcher applied connected sentence to raise the students 
awareness in accuracy while they were speaking and to help them 
produce correct sentence arrangement in speaking. 
c) The researcher conducted CGT in small group to reduce the noise 
and help her to control the language being used by students during 
the speaking class. 
d) The researcher chose more cooperative activities focused on 
students’ efforts to speak English rather than students’ ability to 
finish the activities faster. 
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              The researcher, then, planned important things to conduct 
cycle 2 as follows:   
                  (1). Time allotment  
The time allotment in each meeting is 80 minutes. There were 
three meetings in cycle two out of and post-test. 
- Thursday, the second of July 2009 the first meeting  
- Friday, the third of July 2009 the second  meeting  
- Saturday, the fourth of July 2009 the third meeting  
- Monday, the sixth of July 2009 post-test  
(2).  Teaching Material  
In order to make cycle two ran well, the researcher prepared 
some important teaching materials to support the implementation of 
CGT which focused on vocabulary, grammar, and sentence 
arrangement. The teaching media is students’ worksheet, role cards 
and pictures. 
 The overall description of Cycle 2 can be seen in Table 4.8  
Table 4.8 The Implementation of Cycle 2 
PL
A
N
N
IN
G
  a. Giving vocabulary, grammar, and sentence 
arrangement. 
b. Giving exercise in vocabulary and grammar. 
c. Giving pictures. 
d. Making group. 
e. Discussing in group. 
f. Role-playing 
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A
C
T
IN
G
 M1  
 
M2  
 
M3 
 
M4  
- Exploring vocabulary, grammar modeling. 
  
- Doing the main task and performance (travel 
agent)  
- Doing the main task and  performance (in pet 
shop) 
- Post -test : having speaking test.  
O
B
SE
R
V
IN
G
 
Students  - More active in doing activities  
- Could perform role- play with fewer mistakes in 
vocabularies, grammar,pronunciation, and 
sentence arrangement 
Teacher  - Spoke more slowly  
- Gave sufficient model in spoken form; sufficient 
vocabulary building and grammatical practice.  
Classroom 
situation  
- More alive, fun and enjoyable for students  
- Group work was more effective to increase the 
chance to practice speaking  
R
E
FL
E
C
T
IN
G
 
Strength  - There were improvements ins students’ speaking 
achievement in grammar and sentence 
arrangement.  
- The class management was improved. Teacher 
could control the language use of the students.  
Weaknesses  - It was not easy to find the activities which 
covered the need of both students which high 
and low level of English ability at the same time. 
Some smart students thought that some activities 
were to easy.  
- Some students could not combine fluency and 
accuracy at the same time. Students’ fluency was 
improved significantly when the researcher 
ignored the accuracy.  
R
E
V
IS
IN
G
  - The next action should select the activity which 
could fulfill the need of both students whose  
abilities were different.  
- The next action should select the activity which 
could combine both accuracy and fluency.  
 
2).  Acting 
a)  First meeting  
           (1)  Opening the class  
               The English class was at the first period. The 
researcher and the collaborative teacher entered the class and 
greeted the students” Good morning, my super students!” and 
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they answered “Good morning my supermam!”. As usual the 
researcher asked their condition, the television program the 
students watched last night, and  today weather. Then, the 
researcher checked the students’ presence. 
(2) Conducting communicative group technique 
(a) Warming-up 
The lesson began by giving the students a game. 
The game started by asking them to make a group of 8. The 
students counted  one to three. The students who had no. 1 
would be in one group. The others who had  no. 2 would be 
in group two, and no. 3 would be in group three.  Therefore, 
they were divided into 3 groups. Small papers with 
sentences in it were distributed to each student. Then, the 
students had to memorize the sentence they got. They had 
to keep the small paper in their own pockets. After that, 
each student told the sentence to the members. Then, the 
students arranged their sentences into the correct order. The 
last step was to check the students’ arrangement by saying 
them loudly. Finally, the correct arrangements were 
informed. During conducting this game, the students looked 
serious to think and when their sentences were in correct 
order, they clapped their hands happily.  
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(b)  Vocabulary and grammar exploration  
In this session, the students were given some pictures 
famous people: artists, singers, group band, and the president of 
Indonesia. Based on the pictures the students were asked to 
describe the characteristic of the people.  
             The researcher asked the students to look at the picture in 
the worksheets. In activity 1 there were some pictures illustrating 
different features of people in age, height and hair. Dealing with 
these features, the students found some words such as young, old, 
handsome, stubborn, tall, short, weak and, wise. After the students 
were able to find any adjectives, they tried to make noun phrase 
from two words by matching them such as: an old woman, a weak 
widow, a tall handsome boy.  
The students were also given more dimensions in 
describing places such as:  a peaceful village, in the centre of the 
plantation area, in the side of river. The students and the researcher 
discussed every point and tried to find as many words as possible 
dealing with  the features. In this activity, the students were asked 
to pronounce the words after the teacher. Then, the students were 
asked to describe the picture of persons and places. The researcher 
gave an example by showing the characteristic of the students in 
the classroom and the researcher’s own characteristic by saying “I 
am not fat and not thin. I have a brown skin. And now look at 
Edwin. “He is a handsome strong boy with slanted eyes”. The 
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students tried to describe the pictures given by the researcher. The 
last activity was to check the students’ answer about persons’ and 
places’ description and to pronounce the noun –phrase by repeating 
after the teacher. The students were able to do the activity well. 
They could make a clear description of each person well.  
For grammar exploration, the students identified the verbs 
in the present form from the text given by the researcher. They had 
to underline the verbs and tried to identify the verbs in the correct 
form. This activity focused on the present form because in the main 
activity, the students used the verbs to describe the event picture.  
               After identifying all the verbs in the text, the students had 
a game of verb. The game was about mentioning 5 verbs and 
making sentences based on the verbs. 
The students divided into 4 groups and they chose one 
student as a writer. The rule of the game was one group would be 
finders and another group would be the askers. When the askers 
said “Please mention the 5 verbs starting with “B”, the finders had 
to write the verbs on the board and they also made five sentences 
based on the verbs mentioned. This activity continued to other 
groups. The situation of the class were sometimes silent during 
they were thinking and it changed very crowded when they tried to 
mention the verbs asked by other group. The students did this 
activity cheerfully.  
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(3) Closing the class  
Feeling sure that the students had no problem with the 
material, the class was closed. The researcher informed that the 
next meeting there would be a quiz for vocabulary and 
grammar. The researcher said goodbye to the students and went 
out the classroom.  
b)  Second meeting  
(1)  Opening the class 
The researcher and the collaborative teacher entered the 
class. She took a seat at the back of the class. Then, the 
students were greeted by saying “Good morning my dear 
students!” All of them answered in high spirit. Later, the 
researcher checked the students’ attendance and started the quiz 
on vocabulary and grammar the researcher planned the 
previous meeting.  
The students did the quiz on vocabulary by matching 
the words into noun phrases and filling the text based on the 
words in the box. In grammar quiz, they changed the correct 
forms of verbs in brackets in a descriptive text. They did the 
quiz carefully and the quiz lasted for fifteen minutes. The 
students felt satisfied in doing the test. 
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(2)  Conducting communicative group technique 
 (a) Warming-up 
The class began by reviewing previous activity 
about how to make sentences in the present form and how 
to describe persons and places. From the activity the 
researcher was convinced that the students had already 
mastered the vocabulary and grammar. Hopefully, they 
would not find any difficulties in speaking. 
(b)  Main activity  
In applying communicative group there were two 
communicative activities, they were how to find the 
members of the group and how to do the activities 
communicatively. In the first phase of the activity was how 
to find the groups. The activity started by dividing the class 
into 4 groups. Each student got the small paper with the 
words or phrases on it.  
  The words were about: things that are red, things that you 
drink, thing that are white, and things that you ride. One 
student would ask questions as follows: 
S1  :  Here, I have a paper with “Things that are red.  
  Do you have rose?  
S2  :  No. I don’t. I have tea.  
  Sorry. I must find the students whose paper is 
  things for drink 
S1         : Do you have the things with red colour? 
S3         : Yes. I have rose. 
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S1     :  Yes, yes, yes. I find my member of 
group.Now you are my group. Let’s find our 
other members. 
 
All students were very busy to find their group by 
asking questions. About 15 minutes all students stayed with 
their group. They felt happy and some felt tired because it 
needed a long time to find the member of the group.  
Finishing this activity, the students were asked to clap their 
hands.  
The next activity was the researcher handed out 
tourism leaflets of different cities to group one. One group 
was a tourism travel agent with two persons. The other 
groups were persons who wanted to choose a place for 
holiday. They were given the description of life styles and 
budget they had for holidays.  
When conducting the discussion about “Where to 
go this holiday?”, some students were quiet. The researcher 
observed that they seemed to write some of sentences they 
wanted to express. The researcher reminded them not to 
write anything they wanted to express. They just said 
whatever they wanted to say and consulted about their 
problems regarding, sentence arrangement to their friends 
or the researcher and collaborative teacher.  
 83 
Some students chose a place for holiday, just 
because they wanted to visit those places in real situation.  
It made the speaking more alive. They argued with their 
couple about their choices. There were small numbers of 
students who were not active and just followed the others’ 
speaking. The researcher once a while asked the  students 
who were not active  during the discussion and suggested 
them to use some other expressions.  
There were a couple of students who made up their 
choice before the other finished. They seemed  quiet and  
and they might be feeling bored. The researcher came 
toward them and asked whether they had chosen the place 
for their holiday. They expressed their reasons of choosing 
the place to the reseacher.  
(c) Evaluation  
At the end of the activity the researcher asked the 
students to do monologue describing the cities which the 
students had chosen to check students’ mastery in speaking 
aspects being taught. The researcher also asked the process 
of the students getting the city’s name as the following 
example: 
R  :  Where will you go this holiday?  
S1&2  :  We go Jakarta  
R  :  Oh. You will go to Jakarta. With whom?  
S1  :  My friends, 3 persons  
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R  :  Why do you choose Jakarta  
S2  :  It’s an interesting place and there are many 
playing places.  
R  :  Why don’t you go Surabaya  
S2  :  My friends want go to beach … no beach in 
Surabaya  
S1  :  And shopping is cheap at Tanah Abang, Jakarta  
R  :  Ok …. You may sit now  
 
The activity in this meeting gave students chance to 
speak English like the activity presented in the second 
meeting. The students could practice grammar patterns and 
sentence arrangement in connected sentence and they 
practice both of them in “Where to go this holiday?” game 
in order to help the students’ spontaneity and fluency in 
speaking. 
(3) Closing the class  
After reviewing the day’s lesson, the researcher and the 
collaborative teacher said goodbye. The students were 
informed that the following meeting would discuss the topic in 
pet shops. 
c)   Third meeting  
(1)   Opening the class  
It was a bright day. The researcher and the 
collaborative teacher entered the class. The class started by 
greeting from the researcher. The students responded eagerly. 
The students asked the researcher about her condition. Then, 
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the researcher explained the activities today dealing with the 
dialogue in a pet shop. 
(2)    Conducting Communicative Group 
                    (a) Warming-up 
As the warming up, the students were given the 
activity about how to describe animals. Each student were 
asked to make a sentence about an animals’ identification, 
parts of bodies, physical appearance, habits, life habitats, 
food, etc.  
E.g.  Teacher  : “Rabbits are mammals”. 
 Student 1  :  “They usually live around us”.  
 Student 2  :  “They have long ears and small sharp 
teeth  
 Student 3  :  “They like to eat carrot”.  
 Student 4  :  “Their bulu eh …. fur is white”.  
        Student 5      :   “They like to make a hole”. 
                
It was done until all students got the chance to speak 
and if they have finished with one animal or one student 
cannot say more about the animal, he/ she could choose a 
new one to describe. 
(b)  Main activity  
The first phase of communicative group was how to 
find members in a group. In this activity the grouping was 
by classifying the animals into their classes, which ones 
belong to mammals, carnivore, herbivore, water animal, 
reptiles, and insects. As usual, the students went around by 
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asking questions to their classmates to find in which group 
he or she was in. The class was very crowded. After finding 
the complete group, the students finished the activity by 
clapping their hands.  
The second phase was the researcher handed out the 
role cards to be played by the students within group. Two 
groups were pet sellers; the other groups were four couple 
who were looking for their family pet. The sellers should 
influence the couple to buy pets which were sold at their 
pet shop. The buyers should consider their family 
conditions, needs, and life style. During implementing this 
activity, students seemed more active than before. The 
students whose English are average or less average seemed 
comfortable to ask in English to their friends about some 
English words or sentences. What is the English of 
“Sembunyi di lubang”? how to say “Bisakah ini ditawar?” 
etc.  
Even though, they still had problems they realized 
that making mistakes was no longer shyness in learning 
English.  
(c) Evaluation  
             At the end of the activity, the researcher and group 
members discussed about the results of the activity. She 
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asked the seller how he/she could influence the couple to 
buy pet in their pet shop. She also asked the couple what 
pet they had bought,  the reason why they chose the pet, not 
the other pets. It purposed to check students’ mastery in 
speaking aspects being taught and to make sure that they 
had put efforts in speaking to finish the activity, as the 
following example.  
R  :  What did you sell in your pet shop ?   
S1  :  I sell many kinds of cats   
R  :  I see, you sold many kinds of cats  
  Can you tell me the names of cats you sold 
?   
S2 : Persia, Anggora, etc.  
R  :  Persia ? How is it like ?   
S2  :  Persia is a cute cat with smooth fur in the 
body, it very like meat. The body is big 
with matanya tajam eh …. Sharp eyes. The 
colour is brown, white, black.  
R  :  How many cats did you sell today ?   
S1  :  Two Mom, two cat …. Eh two cats 
 
From the observation of the implementation of role 
play, it can be said that the activity could be done in a more 
organized condition and it reduced the shyness. The 
students could practice repeating the same sentences again 
and again to make them more familiar to them.  
(3)  Closing the class  
Finally, the researcher stopped the wonderful session at 
that moment by saying good bye. After giving applause to the 
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students, the researcher said good-bye to them and motivated 
them to be braver in speaking. 
Last but not least, the students were informed that the 
following meeting was speaking test dealing with role plays 
d) Fourth meeting  
(1) Opening the class  
The day’s program was having a speaking test. After 
greeting the students and asking their condition, the researcher 
started the activity.  
(2) Conducting the test  
The researcher informed the rule of the test. Students 
had to do the role play about “Where to go for holiday for our 
family”. There were two phases in the test, how to make a 
group and how to role play. In finding the members of the 
group the students had to find the name of place based on the 
description.Each group consisted four students. In presenting 
the role-play one student is as the father, one is as the mother, 
and two students are as the children. To make each group ready 
with the role play, the researcher would call the group 
randomly.  
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During the first phase the researcher and the 
collaborative teacher observed the activeness of the students in 
finding the members of the group and in the second phase, the 
researcher and the collaborator gave the score in the rubric for 
each student in groups. The test ran well and the students felt 
satisfied. 
(3)  Closing the class  
Having finished the test, the researcher closed the class 
by giving her the general review about the whole activities that 
they had done during the research. The students were hoped 
that they could maintain their participation during the activity 
to increase the speaking shill.  
3).  Observing  
To monitor the effects of action in solving the raising problems 
in the first cycle, the researcher and her collaborative teacher did an 
intensive observation. The researcher used students’ questionnaire and 
tests to support the research finding. There were some improvements 
in students’ achievement in grammar and sentence arrangement and 
small groups were able to eliminate the students’ use of native 
language and reduce the shyness. It also made the  monitoring  easier 
to do. The results of observation can be explained as follows: 
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a) The improvement of speaking skill achievement  
There was improvement in students speaking achievement. 
The result of post-test in cycle one and post-test in cycle two can 
be seen in the following table. 
 Score Post-test cycle 1 Post-test cycle 2 
Lowest 
Highest 
Mean 
71 
87 
77 
77 
90 
82 
 
The main speaking aspects which were needed to be 
improved at the second cycle were vocabulary, grammar, and 
sentence arrangement. The results of the post test at the cycle two 
showed that average score for grammar has attained KKM from 77 
to 83. The sentence arrangement was improved from 75 to 80   
The scores were improved significantly. The students’ 
mean score of fluency improved from post-test in cycle 1 75 and 
post-test in cycle two 83, and pronunciation score was improved 
from 78 to 82, the vocabulary scores enhanced from 78 to 85.  
Based on that data it meant that students showed 
improvement in speaking ability. They could produce the speech 
with little mistakes in vocabulary, grammatical form, and sentence 
arrangement. They showed their best ability in reporting activity. 
Their self- confidence was increased. They were not afraid of 
making mistakes. Moreover, their ability in asking and answering 
questions was better than before. 
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b)  The improvement of class management  
The situation of the classroom during the teaching and 
learning process was very conducive. Students showed high 
participation and involvement in speaking activity. The classroom 
discussion was more active and alive because there were more 
students who were eager to give and to share their ideas. However, 
they sometimes still used their mother tongue. By designing the 
small group the researcher could control the language use of the 
students. 
4).  Reflecting  
 This stage had a purpose in analyzing and examining the final 
results of the action in cycle two. After doing action research in the class, 
there were some strength and weaknesses which could be found.  
The strength in cycle two included some points arising at the cycle 
one. They are the improvement of speaking skill achievement 
(pronunciation, fluency, vocabulary, grammar, and sentence arrangement), 
the improvement in students’ motivation, confident and involvement in 
speaking English as well as the class management(condusive, active, alive, 
and controlled language use of students)  
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Based on the observation results which were collected in field 
notes and teacher’s diary, there was a reflection about the strength and 
weaknesses of cycle 2, as follows:  
a) Strength  
(1) CGT could improve the students’ speaking achievement in 
vocabulary, grammar, and word arrangement.  
(2) CGT made the classroom situation more alive and active.  
(3) CGT could encourage students in speaking  
(4) CGT could increase students’ participation in speaking class by 
working in small group.  
(5) CGT  increased students’ involvement in discussing materials  
(6) CGT could controll the language use of the students. 
(7) CGT made the situation of the class active, condusive, and alive.  
b) Weaknesses  
(1) It was not easy to find the activities which covered the need of both 
students in high and low level in English ability. 
(2) Some students could not combine fluency and accuracy at the same 
time. Students’ fluency was improved significantly when the 
reseacher ignored the accuracy. 
       5).  Final Reflection  
               Having implemented the research in two cycles, the researcher 
and the collaborator had a discussion in making a final reflection of the 
research. Based on the result of the observation and the test, there was an 
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improvement in students’ speaking ability. The improvement could be 
recognized from the improvement from cycle one to cycle two. Using 
communicative group technique, students can apply all aspects in 
speaking. They practiced and the language knowledge of structure and 
vocabularies in meaningful context. The students also use English to do 
interaction and transaction  in a daily life. 
               Regarding to the fact happening to the students, it can be 
concluded that students’ ability in speaking is increased.    
   The classroom situation was more alive and enjoyable at the final 
phase. It was indicated by the alive classroom situation, the increase of 
students’ participation during the speaking class, and the increase of 
students’ involvement during discussion. Especially, when working in 
group the students were eager to involve themselves by sharing their ideas. 
Another fact was that there were much more chances for speaking 
practice, provided by the optimizing the group work and finding the 
members of the group. The spoken activities dominated the class. Teacher 
was more creative and innovative in teaching speaking. In addition, 
teacher always tried to find all efforts to explore the students’ potentials in 
speaking.  
            Revising the plan  
This research was conducted in two cycles. However, the 
researcher and the collaborative teacher discussed the revised plan as a 
reference for other researchers to consider in their future research.  
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The next action should select the communicative activity which 
could fulfill the need of the students which have different ability. To find 
communicative activities that can cover students’ needs is not easy. Easy 
activities will make fast learners students bored and difficult activities will 
make slow learners frustrated.  
The next action should select the activities which could combine 
both accuracy and fluency. Students have different characters. The 
development of language teaching techniques and methods sometimes 
cannot cover the students’ unique character. Teacher should do mixed and 
matched various teaching techniques and choose which are considered the 
best for the students. 
 
D. Finding and Discussion  
1. Finding  
Analyzing the data of this research, the researcher found several 
findings to answer the problems of the research, which are 1) can and to 
what extent communicative group technique improve students’ speaking 
ability? and  2) how is the classroom situation when communicative group 
technique is implemented in speaking class? Besides focusing on 
answering the problems of research as stated in Chapter I, this section also 
provides other findings during the implementation of action research in 
this study. The findings are summarized on Table 4.9.  
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Table 4.9 Summary of the Research Findings 
Research findings Before action research        After action research 
4. Improvement in students’ 
speaking skill 
a. Achievement  
 
 
b. Vocabulary  
 
 
 
c. Grammar 
 
 
 
d. Fluency  
 
 
      e.    Word  arrangement 
 
 
      f.    Level of speaking 
 
 
      g.  Activeness in grouping 
 
 
 
Mean of pre test : 74 
 
 
Some students had lack of 
vocabulary(74)  
 
 
Students used ungrammatical 
sentence(75) 
 
 
Some students cannot speak 
English fluently(75)   
 
Students felt diffucult in 
arranging words(71) 
 
a. 17% above average 
b. 41.5%  average 
c. 41.5% under average  
Students felt diffucult to find the 
group 
 
 
Mean of cycle 1 : 77 
Mean of cycle 2 : 82 
 
Most students improved 
their vocabulary 
(C1:78, C2:85)    
 
Students could use the 
sentence grammatically 
(C1:77, C2:83)  
 
Students can speak English 
fluently(C1:78, C2:80) 
 
Students can arrange the 
words well(C1:75, C2:80) 
 
a. 71% above average  
b. 29% average  
c. 0% under average  
It is easy for students to 
find the group 
5. Improvement of the 
situation of the classroom  
a. Improvement of 
confidence, 
motivation and 
involvement  
b. Atmosphere  
 
 
c. Participant in 
speaking class  
 
d. Involvement in 
speaking  
 
e. Speaking practice  
 
 
Low confidence  
Low motivation  
Passive in discussion  
 
Passive, uninteresting speaking 
activities  
 
Low, no attention in speaking 
 
 
Very low  
 
 
Less chances 
 
 
High confidence  
High motivation  
Active in discussion  
 
Active, enjoyable, 
interesting activities  
 
High, having attention in 
speaking  
 
High  
 
 
More chances with pair  
 
 
f. form activities  
 
g. Teacher  
 
 
 
Written – spoken  
 
Not creative  
 
and group work  
 
Spoken spontaneously  
 
Creative and innovative  
 
6. Students perception about 
CGT  
 
Did not familiar with CGT  Agree : 100 % 
Improve ability : 100%  
Motivated : 100%  
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The discussion of the research finding is showed in the following 
section 
d. Improvement of students’ speaking ability  
The findings of the study showed that the use of 
Communicative Group Technique in speaking class was able to 
improve students’ speaking skill. The improvement of the students’ 
speaking skill could be identified from the improvement of speaking 
achievement, the ability to express ideas using suitable vocabulary, 
grammatical form, sentence arrangement, and the level of speaking.  
Before conducting the action research, the researcher found that 
the students had low speaking achievement. The improvement of 
speaking ability could be seen from the improvement of students’ 
achievement in each cycle. The improvement of students’ speaking 
achievement is showed on graph 4.1. The graph showed that the 
speaking achievement was increased. The mean of scored in pre-test 
was 72, the mean of score in cycle 1 was 77, and the mean of cycle 2 
was 82. 
                                       Graph 4.1. Speaking Score 
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Besides showing to the speaking achievement, the 
improvement of students’ speaking skill could be identified from the 
ability of answering teacher’s questions. Before conducting research 
the students were afraid of answering questions. They often made 
mistakes in making sentences. They seemed doubtful to give responses 
to the teacher. It was caused either the students were not able to answer 
the question or they didn’t understand the teacher’s questions. After 
the implementation of CGT the students were able to answer questions 
correctly using appropriate vocabulary and in grammatical form.  
Another finding of the research showed that there was an 
improvement in expressing students’ ideas. After implementing CGT, 
the students felt free in expressing their ideas using appropriate 
vocabulary, sentence arrangement grammatically.  
Another finding of the research showed that the students were 
able to speak English fluently and accuracy. It was caused there were 
more chances in practicing their English. It started from the first phase 
that was how to make a group to the main activity, they had to practice 
English most of time.  
Another point in speaking skill improvement was the 
improvement of students’ level of speech. The improvement of 
speaking level can be seen in Graph 4.3.  
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Graph 4.2 Improvement of Speaking Level 
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The speaking students’ level in Graph 4.2 revealed the feature 
of speech that students gained in the test. From the graph, it could be 
said that the students’ speaking level was increased. The total number 
of students in under average level and average level decreased. While 
the total number of students in above average level increased.              .  
In implementing CGT there was an improvement in the 
activeness of the students in finding the group. In pre-test there were 
only a few of students are active in finding their members of the 
group(25% or 6 students were active, 41%  or 10 students were 
sufficient, and 34% or 8 studentswere  passive) but in cycle two there 
was significant improvement(58%  or 13 students were active, 29% or 
7 students were  sufficient, and 13%  or 4 students were passive). The 
improvement of the activeness can be seen in Graph 4.3. 
 
 
n = 24 
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Graph 4.3 Activeness in grouping 
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e. Improvement of classroom situation 
After implementing CGT, it showed that there was some 
improvement in students’ confidence. When the students performed 
their dialogue in front the class, they had high self-confidence. 
Moreover, their motivation increased in English lesson, especially in 
speaking. Speaking became the aspect which is always interesting. 
During the discussion, the students tried to involve themselves, so they 
tried to speak or to share their expressions as often as possible. 
The findings of teaching and learning process showed that 
there was a change of classroom situation before and after 
implementation CGT in speaking class. The situation of the classroom 
using CGT was more active and alive. Almost the activities were 
student – centered. The teacher implemented any various 
communicative activities. The activities were done individually, in 
pairs, and in groups.  
n = 24 
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There was a significant improvement in students’ participation 
in speaking class. The students were eager to conduct the activities in 
high spirit. They were not afraid of making mistakes because the class 
was for away of humiliating the students and tolerating the students 
with various level of ability. The teacher appreciated all of the 
students’ effort in speaking, although their sentences were not perfect 
in the form. The situation of the class was full of enjoyment, the group 
work was full of laugh. It indicates that the enjoyment, the group work 
was full of laugh. It indicates that the eagerness of the students in 
learning speaking in joyful situation.  
The improvement of students’ participation can be seen in 
Graph 4.4. There were three categories, namely active, sufficient and 
passive. The category was based on the students’ frequency of asking 
questions, students’ taking turn, students’ activeness in group work, 
and students’ attitude in speaking class. Graph 4.4 showed that the 
number of active students increased, while the number of sufficient 
and passive students decreased. 
                               Graph 4.4 Improvement of Students’ Participation 
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n = 24 
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Other finding in this research is dealing with speaking practice. 
CGT forced the students to speak up from the phase 1 in making group 
to the main activity. Of course both phases gave more chances for the 
students to practice their speaking. If not, they could not find the 
members of the group and they could not the later activities.  
When CGT was implemented in speaking skill, the students 
tried not to write their concept or script for their speaking. However, 
they are hoped to be able so speak spontaneously. In spite, they 
sometimes used their mother tongue.  
Other finding in this research was dealing with the teacher. As 
a teacher, CGT asked the teacher to be creative and innovative. The 
teacher had to find communicative activities to increase the students’ 
speaking skill. Therefore, the materials should explore the students’ 
potentials. 
f. Other finding and students responses toward CGT  
At the end of cycle 2, the questionnaires were delivered to the 
students to get the responses toward the implementation of CGT. The 
result of the questionnaire can be seen in Table 4.10.  
Table 4.10 Students’ Responses toward CGT 
No Question 
Students’ 
responses 
Yes No 
1 
 
2 
3 
 
4 
5 
Are you happy with learning speaking through 
CGT? 
Can CGT improve your speaking?  
Does your motivation in speaking increase with 
CGT?  
Are you afraid in learning speaking with CGT?  
Is CGT appropriate way to learn speaking skill? 
100% 
 
100% 
 
100% 
0% 
100% 
0% 
 
0% 
 
0% 
100% 
0% 
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The description of the table above can be explained in the 
following section:  
The students who felt happy during learning speaking through 
CGT were 100% percent. It means that they agree with the technique. 
The reasons are CGT is fun, interesting, joyful and exciting. CGT 
makes the student easier to speak as often as possible. The 
communicative activities in CGT encourage the students to speak. The 
students have willingness to learn speaking and increase their 
vocabulary and grammar.  
Dealing with the improvement of speaking skill, al students felt 
that the implementation of CGT improved their speaking in English. In 
CGT the students felt easier to build the sentences for speaking. They 
are not afraid of making mistakes during speaking. They are very 
happy when they take turn to speak.  
When CGT was implemented in speaking class, the students 
feel that they have high motivation in learning English. Speaking is 
joyful and exciting. Now they feel that speaking is not difficult thing, 
therefore they are eager to speak during all the time. By speaking, they 
can share and explore their ideas or knowledge to their friends. One 
point to notice is that the conducive atmosphere of CGT really 
motivates the students to explore their potential in speaking.  
Now, the students are not afraid of speaking. If they want to 
speak, they will speak directly, no burden with them. The enjoyment of 
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the communicative activities given by the teacher makes them free to 
speak fluently and accurately.  
CGT is one of the communicative techniques in teaching  
speaking. CGT has powerful to increase the students’ speaking skill. 
The reasons are CGT asks the students to be active, brave in speaking, 
CGT makes free atmosphere in class. One of the students said “Mom, 
techniquenya mengajar speaking “matoh” (very good), mau dong 
besuk-besuk lagi ya, lagi ya!”. The statement shows that there is a 
positive response from the students toward the implementation of 
CGT.  
g. Other finding in implementing CGT was the reseacher got a reward from 
the principal of SMPN 1 Bojonegoro as “A JOYFULL-LEARNING 
TEACHER” in ‘A TEACHER DAY’. The choice was from the 
questionnaire given to the students to their teachers. 
 
2.  Discussion  
The researcher is the teacher in conducting action research at SMP 
Negeri 1 Bojonegoro. In this research, the purpose is to increase the 
students’ speaking skill through communicative group technique.  
This action research brought the feeling of satisfaction both of the 
improvement of students’ speaking skill and classroom situations. The 
research finding showed that there were some improvement in two major 
points as follows: (1) communicative group technique can improve 
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students’ speaking skill, and (2) communicative group technique can 
improve classroom situation. The discussion of the two points is presented 
in the following section. 
c. Communicative group technique can improve, students’ speaking skill  
1) Communicative  group technique can improve students’ speaking 
achievement  
The findings of the action research showed than CGT can 
improve students’ speaking skill. The improvement can be noted 
from the improvement of speaking achievement. The achievement 
could be mastered because CGT offers better opportunities for 
learning. It is supported by Brown who states that communicative 
group technique can improve students’ achievement, it can enhance 
both students’ fluency and grammar problem.  
Teaching speaking is one important part of communicative 
language teaching. In communicative language teaching, teaching 
language should teach not only language knowledge but also 
function, social rules and strategies.  
Using communicative group technique, students can apply 
all aspects of language in speaking class. They practiced the 
language knowledge of structure and vocabularies in meaningful 
context. The students also use English to do interaction and 
transaction in order to finish their activities in dialogue.  
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Regarding to the fact happening to the students, it can be 
concluded that students’ competence in speaking increased. 
Sauvignon (1983:  22) defines communicative competence as 
follows:  
“Communicative competence may be defined as the ability 
to function in truly communicative setting that is in a 
dynamic exchange in which linguistic competence must 
adapt it self to the total informational input, both linguistic 
and paralinguistic, of the or more interlocutors success in 
communicative tasks depend largely on the individuals 
willingness to express themselves in foreign language, on 
his resourcefulness in making use of the lexical and 
syntactical items which he has at his command, and on his 
knowledge of the paralinguistic and kinetic features of the 
language. Intonation, facial expression, gestures and soon-
which contribute to communication. Linguistic accuracy in 
terms of pronunciation, grammar and vocabulary is but one 
of major constituents in this complex interaction”.  
 
CGT is in line with cooperative learning. Donnyei (1997: 
487) states that cooperative learning is the instructional use of 
small groups in order to achieve common learning goals via 
cooperation.  
By doing activities in group work, there are some 
advantages as follows: (1) generates interactive language; (2) 
offers an embracing effective climate; (3) promotes learner 
responsibility and autonomy; and (4) a step toward individualizing 
instruction. Having strong underlying education theories, it is not 
surprising that CGT has some benefits in improving students’ 
achievement.  
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2) Communicative group technique increases students’ ability in 
answering questions.  
Asking and answering questions are conducted either 
between students and teacher or students and students. From the 
result of research it proved that the ability in asking and answering 
improved by applying CGT. From the teaching and learning 
process, the common person to elicit question is a teacher.  
Willis (1996: 76) states that teacher asks questions in the 
following phases: (a) giving learners exposures to topic-related 
talk; (b) monitoring and checking students’ understanding; and (c) 
checking students’ understanding about the form – focused 
material. By giving the questions to the students, the teacher leads 
the students to increase their ability in answering questions. 
3) Communicative group technique develops students’ ability to 
express ideas using appropriate vocabulary and grammatical form 
Communicative group technique provides essential portion 
either for vocabulary building or grammatical expressions. 
Vocabulary and grammar become the crucial parts so they are 
placed at the beginning of the activity.  
This is done for considering the important role of 
vocabulary in speaking. Thonburry (2002: 2) states that discussing 
vocabulary of second language speaking is crucial because it gives 
the challenges for the students to the correct connection between 
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the form and meaning of words. Besides, it enables the students to 
use the correct form of words for the meaning intended. From the 
statement above it can be noted that vocabulary is the vital tool for 
the students to convey meaning in expressions of communicative 
activities. 
As important as vocabulary, grammatical form also has in 
important role in language speaking. For grammar focus the 
teacher gave the students some practices of phrases and grammar 
focus the teacher gave the students some practices of phrases and 
grammatical pattern and they could be done in written form.  
It can be said that appropriate vocabulary and grammatical 
form have important roles of the points in conveying meaning in 
speaking activity.  
4) Communicative group technique helps the students to improve 
pronunciation. 
There is a wide chance for teacher to practice the 
pronunciation to the students. Bukart (1998) categorizes that 
pronunciation is one of basic knowledge in speaking. 
Pronunciation, together with grammar and vocabulary are 
mechanic knowledge in speaking. Mechanic means the concept of 
using the right words in the right order with the correct 
pronunciation. Teacher has a role in providing sufficient practice of 
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the knowledge that will help students in communicating in real life 
situation.  
Brown-Nation (1997) states that in speaking class students 
must be exposed to the three kinds of key items. One of them is 
form-focused instruction dealing with putting attention to the 
details of pronunciation, grammar and vocabulary. In line with 
Brown, Willis (1996: 110) states that students will never be able to 
imitate new sounds if they never hear them. Making the students 
practicing each word and phrase until it is perfect can be frustrating 
and time consuming.  
Solving this problem, Willis suggests that the improvement 
of pronunciation can be acquired subconsciously while interacting 
in target language. By practicing pronunciation in communicative 
activities, it will help the students to increase their pronunciation.  
d. The improvement of classroom situation  
1) Communicative group technique creates free atmosphere in the 
classroom  
CGT creates free atmosphere in the classroom by 
conducting various communicative activities during the teaching 
learning process. Activities such as describing picture, doing 
question answer, they give motivation for the students in practicing 
speaking skill.  
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Ur (1999: 120) states that there are four criteria of 
successful speaking activities, namely (a) learners talk a lot; (b) 
participation is even; (c) motivation is high; and (d) language is 
within students’ proficiency level.  
To support the teaching and learning process, the students’ 
activities were supported by pictures. These media are very helpful 
because they can provide concrete reference for ideas, and media 
can motivate learners by attracting their attention, generating 
emotional expression and simplifying information (Heinich, 1996: 
114).  
The combination between communicative activities and 
media makes the situation in the classroom more alive and  creates 
free atmosphere during the teaching and learning.  
2) Communicative group technique increases students’ participation 
in speaking class  
Before the research, the students showed low participation 
in speaking class. They tried to avoid the speaking turn given by 
the teacher. They claimed that they could not speak English. 
Instead of taking the speaking turn, the students pointed to other 
friends to speaking. The students did not show their enthusiasm in 
conducting the speaking tasks.  
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The situation changed after the implementation of CGT. 
The students showed high participation in speaking class. During 
the research, students were enthusiast in conducting the tasks. The 
improvement of students’ participation was achieved because CGT 
is interesting and motivating.  
Littlewood (1981: 17) states that students’ participation  
improved  because the students found  that the classroom learning 
is related to this objective and help them to achieve this objective 
with increasing success.  
3) Communicative group technique  improves confidence, motivation 
and involvement in speaking  
CGT succeeds in motivating students to speak English. 
Students talk a lot during the activities. It can change the 
atmosphere of the classroom into a more relaxed and cheerful one. 
The students seem to enjoy getting along and interacting among 
each others. Some students whose English ability is low seemed 
enthusiastic to join the activities. They have a satisfaction of 
achievement feeling because they can speak English like the 
students whose English’s ability is better.   
The high involvement and enthusiasms in joining the 
communicative activities, made the class became noisy. Most of 
the students found that the activities were interesting. It grew a 
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great excitement among them and made them scattered around the 
class and some shouted.  
During the implementation of the communicative activities 
students speak English freely without feeling ashamed of using the 
wrong sentences.   
The illustration above indicates that the students’ 
confidence and motivation are enhanced significantly. It is in line 
with that Stevick in Lubis(1998: 19) states that there are four major 
sources of motivation to reinforce the students’ original desire to 
learn language, they are: the joy of discovery, the satisfaction of 
control, the joy of remembrance and the elation of use.  
4) Communicative group technique offers more chances for speaking 
practice  
Before the research, the speaking class was lack of time for 
speaking practice. During the implementation of CGT there were 
more chances for the students to speak in the target language. 
Before the implementation of CGT the students did the speaking 
task individually, or in pair. The shortage of time limited the 
chance for all the students to experience in speaking in the target 
language. During the implementation of CGT applying group 
work, the situation was changed. The group work provided the 
chances for the students to speak. The use of pair work and group 
work is suggested by Harmer (1998:  128). He states that pair work 
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and group work pay an important part of tasks because they 
maximize students’ participation.  
Another finding showed that group work enabled the silent 
students to speak. Before the research there were silent students 
who did not want to take a part in speaking activity. During the 
implementation of CGT such students showed their participation in 
conducting the task. Harmer (1998: 128) states that pair work and 
group work will help to provoke quiet students to speak. He states 
that when quiet students are with two or three other students, they 
are not under such a big pressure as when they must speak in front 
of the classroom.  
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
A. Conclusions  
Using instruments of the research when implementing action research 
in classroom, the researcher obtained important data. Based on the data 
analyzing, it is concluded that communicative group technique can improve 
Sboth the students’ speaking skill and the teaching learning situation in the 
classroom. The conclusions of the implementation of CGT are as follows:  
5. Communicative group technique can improve students’ speaking skill. The 
improvement of students’ speaking skill can be showed from the 
improvement of speaking achievement, students’ ability in answering 
questions, students’ ability in expressing and sharing ideas in appropriate 
vocabulary and grammatical form.  
6. Communicative group technique can create the free atmosphere during the 
learning process. The situation of the classroom become active and more 
alive with various communicative activities. There is also a rising 
students’ participation. The students are eager to explore their potential 
skill in speaking freely. The class becomes more relaxed and fun. Students 
seemed to enjoy various activities.  
7. Communicative group technique could also improve students’ confidence 
and motivation to speak English. Some students whose English ability was 
low seemed enthusiastic to join the communicative activities. They had a 
143 
 114 
satisfaction of achievement feeling because they could speak English like 
the students whose English ability was better.  
8. Various communicative activities in CGT change the speaking class 
toward a student – centered class. The students do a lot of talking. The 
teacher is a facilitator and guide. The main role of teacher in 
communicative group technique is as language consultant. The teacher 
help the students with what thy want to say instead of judging what 
students have to say.  
 
B.  Implication 
The research finding of this study implies that communicative group 
technique is one of effective techniques which can be used in speaking class. 
The implication of action is described as follows:  
5. Communicative group technique can change the class into students- 
centered class. The roles of teacher in communicative group technique are 
a language facilitator and guide. Teacher helps students who have 
problems with what they want to say by providing them with difficult 
vocabularies or sentences. The teacher guides the students to finish their 
task by interacting and speaking in English.  
6. Various activities in communicative group technique can change the 
atmosphere of speaking class. The students are more relaxed when they 
talk a lot to practice speaking without worrying making mistakes.  
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7. Communicative group technique can enhance students’ confidence and 
motivation to speak English. It also increased the students’ participation 
and involvement during the activities.  
8. Communicative group technique can vary classroom relationship among 
students and teacher. Students interact less with the teacher in their 
teaching and learning process but most of the time they interact among 
themselves. They become familiar with working in pairs and small groups.  
 
C.  Suggestion  
Based on the facts of how effective is communicative groups technique 
to improve students’ speaking skill, the researcher gives some suggestions to 
the teachers, the students, other researchers, and for school as the following : 
5. For English teachers 
a. For preparation in teaching and learning in class runs well, teacher 
should be able to know the students’ potential and characteristic to 
apply the appropriate technique in speaking class.  
b. Teachers should be creative and innovative to select and use good 
materials for the students. Good materials refers to challenging 
communicative interesting materials dealing with the real life situation.  
c. In spite of speaking skill is not evaluated  in national exam, teachers 
should teach speaking skill appropriately. Teachers should pay 
attention in speaking skill, therefore the students feel that speaking is 
very useful in daily life.  
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6. For students  
a. Students should eliminate their fear to speak English and change their 
attitude about speaking skill. Making mistakes is a part of learning 
progress and students should not concern about mistakes. Mistakes 
prevent the students from practicing English.  
b. Students should realize that speaking is not difficult there are many 
ways to be able to speak, as long as they want to practice regularly.  
c. Students should realize that they have potentials to be good students in 
speaking. They should know that there are many opportunities of self 
development in speaking.  
d. Students should pay attention more to vocabulary and grammar. They 
should know that many vocabularies and grammatical sentence will 
solve the problem in speaking skill.  
7. For other researchers  
a. Other researchers who are interested in conducting similar research 
should pay attention in choosing the technique which is able to fulfill 
the objective of speaking skill both of fluency and accuracy.  
b. CGT is just one of the efforts to improve students’ speaking skill. The 
findings of this research are expected to use as a starting point to apply 
further research in the same field.  
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8. For schools  
The school is recommended to improve the teaching learning 
quality by giving the teachers the bigger chances to develop speaking skill. 
It is hoped that the schools give more attention in speaking skill for daily 
life than the mark of the speaking test. 
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